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' . This colleption contains Child Develop«ent Associate 
(CDA) training Materials fro« the Fall Biver, Massachusetts, training 
pfcograa, including a Ijookleffor trainers,. a chapter on curriculua 
•planning,^ and three aodules'cover'ing the areas of preschool 
enyironnent, daily schedule and transitions, and observations of 
children. Each nodule contains a training section for the CDA\ 
candidate and an 'evaluation section for assessment of the candidate 
by the trainer or by the candidate hiaself. The training section 
follows a workbook forrdt, and the assiessnent section provides 
specific guidelines for evaluating observations a^e in the preschool 
•classrooa.. -The first aodule focuses on the physical environaent, 
eaphasi?iaq developing % naintainable arrangeaefit for furnitute, 
equipment, and materials.^Boon space is divided .into ' functional areas 
th^t the children can recognize, and organized so that the children 
can take on- some responsibility for care and aa'intenance of 
equipment. The second aodule is concerned with daily sched-ulinq 
' techniques, focusing on the arrangement of planned sequences pf 

acti've and quiet, indoor and outdoor activities within^a setting that 
' is flexible enough to adjust to special circumstances and needs. The 
third nodule deals with developing -techniques for obgervin<r children ' 
as* they grow and progress in the areas'Of group behavior and verbal, 
ability. The chapter on curriculum planning deals briefl7 with 
establishing goals, selecting themes, planning activities, and 
writing lesson plans. A boor)d.et for trainers feviews briefly the CDA 
program and describes' in detail seven traicer cfcapetencies that 
facilitate the teaching of<IIlJ^ trainees. (SF) 
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Part I: Cur^ricul^^lannin^ 



Contents / 

/ 




I. Goals.^ ^ ./ , 

II. Observing Children , U /page 3 

III. Curriculum ^ /.page '4 

A. Selecting The^^^s, ./ . .page k ' 

B. Guides, for Curriculvun Planning V^./.j^age S* 

Planning tfor group and independent aciivit:yes. • .page 9 

1. I-i'riting a lesson plan 
/ for a group activity «••••..%.«••/•••••.• page 9 

2. VJriting a lesson plan for 
independent activities. , . / page IS 



The first step in planning a progranv is to decide on your goals, yhat do 
you/ want the children to experience? In what ways do you want them to grow ^d 
develop? vrnat do you value for yourself and for children? 

Th^e should be a reason for everything that goes .on in the classroom. You 
lould have a reason for w|>at you say and do. You should have a reason for the 
inaterials in the room* You should have a reason for specific things you expect* 
the children to do. These reasons should' fit. your goals. • t ^ ^ ' • = 

Because v;e sre creat^ores of b3bit and "^e do v;ha1>we have always done, ".A?e 
scretir^es do not have clear re^^ons for every adtion. If this is ti'ue for you, stop' 
ar*d think. .,T3lk with your trai-'er aboi^t year reasons for your 3ctions and your goals 
far the children. ' ' . 

Goals should help children to develop inteilectualljr, physically, socially, 
and^ cfTiOt ion ally. Compare your ideas about how, children develop with these goals: 

Exajnples of goals for young 'children: ^ 

' ' <• , * 

to be curious > 

to express creativity , . ^ A 

to develop impulse control ^ I - ' * ' 

to feel competent . • * 

to work independently - . - ^ ^ 

to develop positive self identity ^ 

^ to live effectively with other children 

^ ^ ■ to solve problems * . * . ' • 

to develop language skills . 

E^ch ^1 can be defined with* specific child behaviors. For example, the » 

goal fof children to be curious means: 

the child feels free to ask questions; • - • 

the child wonders why something* happi^ns^ 

• , • the child pushes, pokes; smells listens to find answers* 

'The g5al^ for .children to work independently means: 

the child can make choices: 

the child knows what he likes to do; ^ 

the child takes the initiative in his activities. 



■4 



>Je ^c-p-lhe goals ajid -..'hat they'r.eioi 'in bur mind- as we plan a program.. 
In thirs '^p3ce5 write your . goals for the children: 



II. CPStRVII.'G TriE CHILDREJ,' • ' " . ' • * ' 

• After listing your goals, y9u should observe the children in the areas 
related to your goals* Yqu need to know where your children are dcvelop-nentally, * 
Hopefully y(5u will be able to define the strengths and weaknesses of each child.^ 
Thi-s is not a general impression but detailed and accurate information based on " 
what you Viave observed each child do. 

Describe- the. ^thod you use for observing and recording the develop<nen1^1 
growth oX-^clT^ild: 
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UI. CURRICIOT , ^ / ^ . / 

CordLculu-n means* eveiythiri|.th^i hs^ppms in the classroom every day ^e 
year. CuricMluin is what you do, whatjth^ children do, and the materials you choose 
for the Activities. It is based on y^j^ ^als. 

Tne curriciiliLim describes how |«'e^als are made real each d^y* - The activities 
and experiences yon plan should help^-the children develop "and achieve the goals; Keep 
the goals in mind a| you read each Section se^cting themes, guides ibr plying 
.activities, planning for group aotivl ties, and planning for independent aot^vities. 
A« Selecting thcTies * . • 

• Cne approach to currioult^J* planning- is to select a theme and to develop 
materials, field trips, activities and experiences related to the the the^e. You / 
use* the thieme to Schi^ve your gener^J, goals and specific objectives. Each theme / 
may last one pr more wee3cs ,but the goals* last all year. * / * 

*7h^ goals should j^e together the' themes so there is continuity and som€ 



relationship of what imgpens from week to week. For exaaple, 

. G^Q^' * developdi^g cognitive skills 

Specific objecii^^sT*^ .Matching colors/or/recogni^ing.' 
black, brown and white/or/labeling three colors.; ' 

.Colors can be presented through a series of themes: 

Farm Aniiiials: colors of horses, cows, pigs, chickens: 

t , . VegetitJles and Fruits: colors of bananas, apples, carrc 

' lettuce, potatoes? 

Trucks: colors' of vans,, dump trucks, delivery trucks: 
. Circus: colors of balloons, <iost\^nes, circus animal/. 
\ Thinking about colors in different themes makes the concept/more interesting 
for the childrari and is irto re .effective for learning than* devotins' on? v/^ek to '»co]/rs" 
and- trying to teach everyone all colors in a short period of ti^e. /"tolprs/ are^ 
about all year, As' children master .specific color concepts, n/w colors are in'p)duced- 
red and yellow in the fall and eventually pastels in the- spring./ / 

If a theme lasts several weeks, a number of different o]:/jectives'cai]^e tied" 
in with the same theme* ' . ' . / * 
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To "stsjrt thinkjjig of themes, ask yourself; 
V/hat are children of -this Sge iiiterested in?^ 



'.•rnat- are the interests of the -children in my erouo' 
interest? ' ' ■ j s> y 

t 

I 



V.'hich materials absorb their 




Vhat do I myself like /to do which also would -interest children? 



^ v/hat can be explor6<a in the environment nefer my center? * mat field trios 
possible? < ^ " / ' ^ y 



are 



Se^ Contemporary Prescliool Education . I^oore & Kilmer: p. 27-34 
Xtid ^15^ Before School, Todd/& Heffeman. p. 35-44 
Pr/feschool Learning & T^achjngj Landreth 
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For ex^jTiple, Mr. Smitij^s Fioiit and Vegatable Market is near thi. 
nee I enjoy eating, and children enjoy. eating, and the market is.cloi 
. to w.alk to, •! think of as many ideas as 'possible. Beginning v;ith a 
rket: . * • 

to Wr. Smith's Fruit and Vegetable'' Market 
talk about Yruits and vegetables: colors, names, sizes; 
buy^ things' *for cooking: talk about roney^and the exchange 

= money for fruits and vegetablss; 
take pictures (polaroid) to use in the classroem to recall 
trip; to make a- storybook"; 
In the Classroom: * ' * 

■ build a Market with large blocks for sociodramatic play, 
real ^noney and fruits and vegetables; roles of cl- 
customers; * 
cooking: fruit-salad, lettuce salad, vegetables,- usin^ potato 
^ peeler, tearing, pealing; talking about the ta^Ste, smell, 
^ • feel of food; favorites; tha.^change in cooking; the part^' 

of the fruit - skin seeds; 
blindfold: identify fruit' by taste: banana, orange, lembn, apple 

grapes;- ' ^ , . 

touch bag: identify fruit by touch: bananas, a^ple, grapes; 
' keep .seBds after cooking: plant seeds* 

(and* so forth...) 



9 
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.Choose a theme ^'from -your ideas on pages 5 & 6^ In* the space below, 
write •^s many ideas 'as you can- for ^ .activities which woiild relate to that theme, 
Theme^ • ) ' 



Possible activities 



r 
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B. Guides for planning of curricvilum & activities* ^ * y ' 

• - » " ' * 

After stating my goals^a'^id thinking of as Kiany ideas as possible for a- tKeme^ 

I am ready to plan fo:r-^ Series of activities. From the many i^ideas, I chopse ^ 

only the acti^dti^ which best, fit with the goats ^d objectives, and the develbjJ- 

• mental leyels of th^e children. I plan specific objectives^ and activities, keeping 
in raiild: ' * * " * 

1. There are three levels of r(ipresentation: * - ' ' ^ - \ 

a. Real things and experifcces; a real apple: eating it, * " 
tSsting^it,'- sfneiling it, with juice dripping down the chin. 

b. Picture of a real thing: a picture of >an apple. 

c. Word or symbol for the real tha-ng: the v/brd "apple,." ^ 

' Children must have many experiences with real things before pictiires or .words 
will have anv meaning jxD j:|iem. • 

2. Young children leam^ by^ touching, tasting, feeling, smelling, listening , 
to rea^ things and events. ' ^ ^ 

" ' ' 

3. Young children learn by ^acting on things, . handling things and doing thing? 
for themselves. 

^. ^ 

4. Young children leairi by repeating activities for a sense of mastery. 

. 5» -.Young children learn by exploring and being cuj^ious about new, novel 
materials and experiences. ' . ^ ^ 

\ . 6. Young children develop confidence by making cnoices^ 'taking initiative 
for their activities, and® experiencing the consequences 6x their activity. 

\ ?• Young children learn all the time. ^ • , ' 

vTo'xeview other aspects of how children learn, refer td: 
' \ . , ' • * 

. Cather.ine Landreth, Preschool Learning & Teaching , Harper & Row . 

* . ' t> 

• . Lois Mixrphy & E* Leeper, Conditions -for Leaminj f HEW J * 



*- <f4 

*Refer to Module 2;i Daily Schedule -for ways to balance all. the activities 
which take place during each day. ' / » 



C • ■ ' Pl^Aning for ^roup aod.,for inde'pendgnt 'activities : 

V/hen"we plan for group and for independent activities, \je think about: 
-^e role'of the teacher: what we will say and do; 
-'the role of the child: what we expect children to say -^d do; ' . r\ 

- the matei^als and envirorflient: • \, 
^ • Teachers fulfill their rcle in tWo ways: ^ 

\ by planning and preparing the environrtient before , children arrive, 

- by intceracti^g with children in the classroom, 

" ? ' i . ^ ^ • ' • 

.* Planning for a group activity and for •independent activities are desci^ibed 
on the follov/ing pages ^ ; . 



Fattcsms^of teacher behavior, in interaction with children are discussed 
in Part II.. . . , ' » " 



!• Writing a lesson plan for a activity : ' ^ ' / 

The planning forms on pages 10-14 will help you to take into consideration 
all the elements which gp into planning for one activity or for one part -of th^ 
day. Pages J.0/ & 11 should be filled out before you carry out the-" activite^^ 
Page.* 12 (evaluation) ^hoiild be .filled out as soon after/;ard as possiblg. 
Tixm page 15 for an explanation of each section. . 
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^ GROUP ACTIVIIY PL/IIIKIKS PORIi 



Name 



Date 



r5r 



Theme £or day, week, month 
Major Goal(s) emphasiz^ 



Age of Children 



JJumbef oX Children 



> f 



Transition 'from. 



jintc this activity: 



- Objectives: 



Activity: 



Materials , equipmant, spac e : 



EroceAure: 



1 " 



Lijriits: 



Tiansition'^bo^ 



Buffer (alternate). activity: 



\ 



^out oT this activity:. 
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other 'considerations in planning ^ . " • 

Staft: Vfno does what? How will yon share planning wi^ others on Staff? 
V/hat input will others have? / ' 



Home/Cepter ; Can you use pareuts to assist? Are thetc children who can 
use individual help? How and when will^you cantact parents for 
project? Are there parents with special* talents or knowledge who 
could contribute (Portuguese language, cooking, sewing, etc*)? . 



TjLm^ allowed ; How have you planned Ipr 'children who finish at different, 

.times? V/hat extra have you planned (book, recoiti, song, gaine, etc*) 
if -activity does not. take^ up all of the tijne allowed.' ' ' * • ' 



• ^1 

Time of day ; Will children have had a Tjuiet or active period before this? 
Have you considered .diffei'ences in children's aleriiness if it is 
morning or afternoon? . 



individtial strength ; How will you plan for each Child's needs, strengths, 
or special interests? How will yoci have children do as rniic):! as 
they can for themselves? V/hat -plans should be made for 
handicapped children?!.'^ - ' 
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EX-aluation of an Activity- 
Answer the questions after "the activity, and include other ways you cotld 
have done each part: 

1. Transitions ; , • " - 

^uiet and smooth? Children knew^ exactly what to* expect? ' - 



Problems & possible changes: 



9' 



2. » Objectives: 



Describe the response of the children, to see if the objectives matched 
th£- children's level of manageable difficulty (not too hard or ^ too ea.sy) 



^Describe how. you provided for individual differences in ability: 

• * 



3. Activity ; 

BstrodUce activity so children wer^e interested? 



Standards set for behavior? 



Pacing of activity: 

spend enough tijne introducing the activity? 



.activity mve fast enough to maintain interest? 



end the activity while in'terest was still at a h'igh level? 



.end the activity if there was little response? 



Did you consider in planning: 
' time of day? 

unusual circumstances, .sueh as change in weather? visitors? Holidays? 

k* MaterdalSy eqiliTxnentt space : * 
Did try the materials before the a^ctivity? ^ 



I' 



, V/ere the materials appropriate for the oljjectives?^ 

■ • 

for the abilities of the children? 

» 

Might. there be a better choice of materials? . 



phildren understood what to do with materials? 



Varie.ty of materials to allow for differe^nces in children ^^s abilities? 



Dic^the arrangement* of the room and the materials ;vorJc well for the activity? 



Vfould a different arrangement work bdtter? 



^Buffer" ; 

V/as the buffer activity used? V.'hy? 



vrnat was the children's response? 



64 Did you anjoy the activity? 



Did the children enjoy the activity? 




The IliAI^SITIOIJ into an actz\dty should be planned. For exarrjple, if the 
children are to join the group from independent activities, you can imagine 
that some childrerf will have to. visit awhile until everj^one is together, sihat 
Wi^l the children do while^they wait? Lf you can sing an action song or, do 
finger plays, you, can prevent problems from developing with wiggley arms and 
fidgeting -legs. - If the waiting becomes too long, you may have to change your 
schedule and not plan group meetings after independent play. 

• Tne transitions shoxold hel^excited children to caM down and^to be ready- 
to listen. For example, if you have been outdoors and children come nmning iJi, 
you can ule a iVery quiet voice and slowly pantomime where, you want the children 
to .go^or to sib. 

If you do not plan^ the trai.sition, you may fijid indi-vddual children lost . ^ , 
before you be^ ■the^acti\i.ty or find yourself with children arjcious because 
they are uricTertain what is happening. 

The transition after the activity should. also *be well planned. Children should 
know exactly wherg they are going and what they should expect" ttf do. 

[Review Module 2, Daily ^checfule and related readings f<5r help in carrying 
out transitions.] »- 
t 

The OBJECTIVES are specific skills or attitudes that you want , children to ^ 
learn from an activity. lihile goals are usually general statements, objectives ^ 
for an activity must be specific. For example, , ' " , 

"to develop ability- to tise ^angiiage as a m^ans of communication'* is a goal .V^ 
.A specific objective would be: to describe how walnuts^, peanuts, alponds, < 
•and pecans f'^el and taste^ how to crack the nuts, and' which are the favorites, 
"to d^ivelop cbgni£ive skills" is a goal . . * 

A specific objective woxild be:^to sort different kinds of nut^: walnuts, peanuts', 
almonds, and pecans. 



• Objectives .should be stated* so that you "can tell whether the children achiev/sd. 
•For example: to sort nuts according to size or .kind'. 
You can see whifh children were able to sort and which ones could not.^ 

"This will also help you to plan an activity that allows children to spend tijne 
sorting, if that is^what you consider irr^pDrtant at this time. However, ' it is not • 
possible to tell whether- a child has ^achieved an objective to learn or to_ know 
or* to iinder^tand. ■ • . • 
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HoK to Use Module Cbe * 

Mo<iule (fee ia concerned with the preschool eaviroMient, coapetenciest 
A.l. to organise space into functional areas recogoiaable by the children, 
^ e.g,, block building, library, dramatic playj 

A.'2. to maintain, a planned arrangeaent for funjiture, equipment and materials, 
for large and small* motor skUls leanxlng,*-and for play materials that ia 
• understandable to the children? 
A.3*'to organize the claseroom so that ik-^^ poeeible for the cWidren to te 
responeible for care of belon^gs and materials. 

. , Module One has two parts. Ohe blue pages are for aesteament of the ^ 
candidate by the trainer or* for self^ssessmentr Ihe yejiow pages are for 
training the candidate. 

• •^he trainer vrilL use. the blue pages ix) asssM how well the room is / 
ltoctl<mlng. If the assessment shows weaknesses, #ie yellow pages of 'train- 
ing activities will be used to help the candidate develop competence. • 



, How to ifei the ELue Assessment Pages ' " 

• * 

The traiaer should be experienced in writing obsemtions, and in obaervdng 
preschool environments. It is suggested that the trainer read through the yellow 
pages as well, ^ 

If the candidate has had experience and responsibility for the room environ- 
ment, the trainer will upg^the assessment to determine competency. The candidate 
may wanf to observe m a selfl-assessment. If there are areas of weakness, the 
yellow training pages can be used to help £he candidatelievelcp" competence. 

If the candidate Jias not-had the responsibility for the room environment , 
the assessment should not be given until after' he is trained. The candidate will 
be •ta:'alned using the yellow pages. ' 

Hoy veil does the room function ? 

^The trainer shoiild observe each activity area on two different j^Bi It 
should take about a half hour to observe all of the areas. The trainer should 
observe on a day when -yiiere is enou^ staff to respond to the needs of the chii- 
dren. She should not try to supervise chiWren and 'observe- at the same' time/ 

Ihe trainer ^oiad observe how the children use each activity ejea . . Use one 
observation form (sample on page 4) for each. area. For each activity area write 
downt . ' - ' . ' , 

How many children are using the area? 
How do they find materials? 

(clearly see materials and take what they need? dig around in a box?^ 
ask t«;acher?) ^ ^ 

22 " ^Z*^* ^^"'''^ 
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•How do they use the materials? 

(exploring? random manipulation? purposeful construction - describe 
what they, make) 
What do they-^o^-^ey <iannot,find materials? 

(si^^and l^^ffj^l^e^? take another child's materials? ask , 
anoth^ ^^^4^^|^S^^cher?) • ' 

JJiat problems ^J^EtfT ' ^ * . ' 

^(pieces are M^i^p^P^^ cannot figure out what to do with 

matei^Lals? task too difficult - or too e&sy - f^ fchild?) 
When do tBey ask for the i:^acher's help? 

(^en they canhot succe^? when they have problems with other 
. children? when they cannot find pieces?) ' . ' ^ 
How are the materials put away? 

'"I 

. (child puts them away on his own? teacher suggests they clean up? 
tedcher cleans up After school?) 
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* Observation fbm 



area 

number childreo 



how do vk^ey find matarialsj . 

X 




how do they uae'matJftrials: 



irtiat problems do they h6vej 



when is the teacher called: 



how ie the area cleaned rxpt 



^ ' How to Evaluate the Observations 

If the classroom arrangement is successful, 

- children will understand the limits for each area» 

1^ ^ - children will be able to find materials easily on their own and to 

i 

flni^ tasks. 

- children will usually be able to find something they like to doj there 
will be a variety of materials. 

- children will appear interested and absorbed in the tasks they have clfosen. 

- the teadher wiiJr'be able to see what the children are doing and prevent 
problems. , ^ 

- children will return materials where they belong. 
If the^ classroom is not functioning well, 

• r* children may look confused, or may wander and stare. 

'a \ 

- children spend only a few minutes in each area. , ^ 

\/ ' . • . ^ ' ^ 

- childre?! ma^r be mis-using materials. • , 

- children may be rdrining and yelling. 

- children may be fi,^ ting, or arguing over inaterials. 

^ children may, be calling, for the teacher's- help every few minutes.* 

- children -may not becomis involve with materials. 

- children may be running or walking througji another^ s woric. 

'it , • 

- children may avoid 6ne area; no one chooses to use it. 

- the general noise level may be very aoud. . ^ . • 

- the teacher m&y spend roost of her tim3 with management problems; he may 
. . be drawn from area to i^roa as. a pi ^blem occurs. 

- materials and furniture may be inc mp3.ete or broken. 

- children may not be able to find w; ^t th^y need. 
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there may not be enov^ rajrlety of things to do# 

there may be safety hazards - materials brok^ pr left as obstacles* 

« *, • 

children may not omderstand the limits for an area. 
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How to Suamariae the. Assessneni. ^ 



Uxo trainer and candidate shoiad write below )i siWy Wthe * . /. • - 
observations: List the areas whioh seen to be ftocti^lng well. Then de*8cribe 
«ie'pcoblem areas and some possiiie changes. 15iis sunmazy. should be used as the 
, "Ijasis for training. ♦ v 



^ HoV -toTJse. the Jellow Training Pages 

Hie yelloif training pages' include questi(3n6.^ut room arrangement and aboxxt 
each activitj area -of. the rotm. Each activity area beJnTifit^ra brief statetnent 
of idiat the child can leam^froa the materials. . "He" and "She" are uaedrto refer 
tp all young children. 

An outOine is used for the "-questions for mQst activity areas: 
1. . "Inviting use" focuses on how well the area is organiaed as part of the room. 
. 2. "Storing materials for use" focuses on storage shelves and dieplay for the 

area. 

3. "tJslng the area" focuses on the limits for the area. Limits define what is 

expected of the children lAiea they work in an area. Limits are agreed on by 
all -the staff. ^ Limits define how the materials are to "be safely used, how 
many children^ ma^ woric together in an area, >dio will clean vp, \iba.t behavior 
is expected, and.the c<Asequences for not following these expectations.- 
Limits are explained to the children viien 'materials are first introduced. 

4. "After use:; focuses on what happens to palnilngs, constructions, or desi^s 

that the ch'ildren make. 

;? " ■ • . ' i 

Questlxms (followed by a" space shotOd be answered "yes" or "no" based 

on the room anrangement. If there are "no" answers, this ds a clue *hat changes 
should be made. It is assumed that a well functioning room would get "yes" 
answers. ' " 

• 0 

If the caxKiidate has not had responsibility for setting up a room,* the yellow 
training pages can be used. The jjandidate can^eam to set .up one area at. a time, 
using the yellow pages as a guide. 
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If the candidate is assessed and shows' specific weaknesses, specific 
sections of 'the yellow training pages can be used* For eKsmple^ if the children 
have probiems woridug with the blocks, the yellow traiaing pages on blocks can 

• • • 

be used. . • * . 

f * • 

The ca n didate and the trainer shoiild make a plan for training* It can be 

i 

written on the "Planning Form for draining" on the next page. 
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' Planning Fom &>v Training 
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. ^ Preschool ajTironment * , 

* » • 

Bie preschool enviromeat most be planned to encourage leairaing and 
behaTlor wtdch helps children develop, Uiey will take clues Srosx the way the 
room is or^niaed and learn idiat the teacher thinks is iiqx>rtant. If materials, . 
are stored any^Aere they can be stuffed, children may learnrthat caring for 
materials is not useful. If the tables are sticky ftom paste and yesterday's 
peach syrup, children may leani that cleaning tq) after working is not necessary. 

Bie teacher can make his goals succeed. He must toow lAat he wants children 
to be doing* He must evaluate how well he is organizing and managing the room 
to help his goals succeed. . For children to be independent, materials must be 
coi^ete and clearly' ^iisplayed at the child »8 le'irel. Fbr children to be respon- 
'slble, time must be given to encourage theai to put away materials, and sponges 
and brooms th^ can handle must be given to help them clean up their spills. For 
c hi ld r en to be curious and to eoqjloare, the environment must be stimulating - 
roatexdals and experiences imist be changed. For qjiildren to develop self confidence, 
materials must be complete §uid available so they can finish tasks, fbr children to^ 
make choices, there must be a variety of experioices to choose from. 

In the space below, write exactly ^rfiat you would like th^ children to be doing, 
your goals: * 



31 



m/(SDk 11-74 



1that I want the childmi to be dpbig, my goals: 
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• , Room Arrangement 

Ibe preschool environment sljould be organized so the young/child will feel 
comfortable and Secure. He will leani to be independent if he can- get materials 
hinself. He can finish tasks if the materials have ail the part? and are 
. KDriOng. fle can^leani to sort siinilar things if there is a^place or container 
• for thea. He will develop figure-ground discrimination and focus his attention 

• if materials are clearly placed on shelves. 

1. Draw a floor plan on the next page and show? 

a. Where are the paths for walking to sind fro^i activity areas? 
. b. Show each clearly defined activity area. 

c. Where are the quiet work areas and areas for privacy?' 

d. Where are the large motor and noisy activity areas? ' ' - 

2. If the room- is large, descrdhe how the space is broken to. prevent running and. 
- noise, and to create intlinate comers so children can get involved 'with materials: 



3. If the room is knall, describe how space is used to create some openness and 
how storage is well planned to- prevent clutter: 
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Elobr Plan 
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ijhv la each area protected from running children? 



5* If the, teacher cannot see the comers of the room, how does he st5)ervi8Q them? 



De8cz*ibe when the room is re-arranged and trtiyj 



?• Describe the different kinds of things there are to do - a variety of active, 
guiet, gtojxpf and individual activities: 
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8. There shotiLd be at leaBt 2-3 piay spaces for each child so there is encfc^ 
variety to make choices. Figure out the nvcmber of play spaces for each r*y^^^r{ 
bel&w. : Eead the example first. \ ' * ' 



a. Exainple:. 

^ activity areas : 
bloc}^ 
art. 

manipulative 
sensory" materials 

water 

dramatic role play 
book comer 
woodworking 



minber of children -that can comfortably 
work together in areat 

4 • 

6 : 

3 
3 

2 . " 
5 

* 

2 



33 total play spaces' in the room 



Divide the total number of play spaces by the number of 
children (11 ) in the room: 

" . • - lll5i~- 

There are 3 play spaces for -each child in this room example. 



b. Hgure out. how many play spaces for each child in your room: 



activitjy areas 



number of children 



total play spaces' in the room 



How many play spaces are there foi^ each child? 
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Atmosphere 

^ . All the parts of a preschool room, seen and experienced together, create 
an atmosphere. Try to "step back" and lobk at the whole room. Is it sinple 
and attractive? Does it focus yottr attention? Does it chspg^ fpom time to 
time? Describe below how each part of the room has sifl^Olcit^, has focxxs, and 
when there is change^ 

!• Color of the walls, curtains, -rugs, furniture: . - 

a« What are the one or two complementary colors for simplicity? 

b. What color holds your attention? 

c. Wien are the colons changed? 

• * 

2. Arrangement of furniture and materials: 

V a# Are the materials and fumitxire arranged in a clear simple way? 

b. Which materials and furniture focus your attention? 

c. When are the materials 'and furniture changed? • 

4 ' • , ' ' 

J ' 

Wall decorations and displays of children's art: 

a. Are the displays simple and ^leat, with complementarjr mats as a. 
background? 

b. Which displa^^s focus your attentidn? , 

* c. When are displays changed? - * ' ' 

• ' ■ 

«j - f 
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4. Materials for -softness and texture (pillows, flowers, plants, sofa): • 
a. De^ribe the simple raaterial,s for softness and l^ture: ^ 



b. Which of these focus your attention: 



c. When are these tnaterials changed? 



5* Beautiful thinf^ s 

a. Describe the simple beautiful things: 



b. ^(hich beautiful things focus your attention? 



c. When are the beautiful things changed? 



\ 



0 t 
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storage 

1. Describe how materials are stored: • * 

a. near each activity and easy for child'ren to gef^by tiiemselves: 

• easy to see in confainers or^ separated by' spaces on shelves: 

* • - * ♦ 

2. Describe how materials not in current usa are stored: 

3. List the. teacher supplies stored out of the children's reach ci^ ^t: 



4. Describe the synibol used.for each child's cubby for his coat and treasure 
box for his personal treasures (for three year olds, a large 3" picture; for 
four year olds, a color and shape, for five year olds, each name printed at 
least 2»» high, colorful and neat):' . " ^ ' . •• ' ' 



5. . Describe the system for storing cots and blankets so that it is easy for 
the teacher to find a child's set^ 
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" " - Maintaining the Room 

!• Describe'how each area of the room is cleaned up each day 

. (this may be part of «ie limits you describe for each area on pages 21-32 ): <^ 



'2. Describe what the children are expected to. do to help clean tables and floors 
and put materials away:^ . ^ • 



3i Describe what the teacher is expected to, clean at^'the end of the days - 



4; Describe what the^ custodian is expectetd to do: 



5*^ D^scrtibe what is done to prevent flies, roaches, ants, dirt, , and smells- ' 
especially if there are "animals or cooking in the room: . 



6. Describe W the staff keeps track c5f broken materials and what is* done 
with them: , ... - . / ' - 
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Outdoors 
• "or 
Large Muscle Activity Boom 



,jlhe young child expresses her. great; energy in large moto^' acUvity. 
; Outdoor esp^riences dev&lop'^ specific skills, ."balice, and^ coordiamtion throu^ . 
^ * running, ju4^ing, crawlji^', clajubing, throwing, kicking. Large motor acitivity 
^ contributes to a sense of body iinagery and to self confidence.' Sh.e can ^est ^ 
^devj^p these skills irfien giv^ a variety of 'large motor experi'ences. ' ' 

1. Inviting Use: ' ' ^ _ 

a. Is th«r?.enou^' sp^e between equipment and activities 
< . ' so children'will not .run or slide "into each other"? ^ 

' . ' , ■ — 

b. Can the tea6h6r see all 'parts of the area so she can 
' pjrevent accidents? 



c.\If there is an outdoor play yard,, is the yard'frficed 
.Jin. to protect' the children frtm the street? 

d/ Li9t the diff emit kinds of things*^ do, the different 
Activities, avaii^le: 



e. .List the equipment which has one use (tricycles, swings, \ 
rocking board, , jungle gym): 



f. List the equifmait ^diich could be used in many different 
- ways (boards and *boxes, sand and water, small and lar/?e 
blocks): ' ' • ; 
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2» Storing materials for use: , 
• ?tlS'th*^ «°Sh*S/" ^'^^ outaoor.«^^e»t *o protect 

« 

• * 

3. Using the outdoor equipnent or large muscle room:' 

' a. Describe the ISmits: . ' - • • 
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Block Comer ^ 

■ Die young child" explores space and solves percepti^ problems while workiag 
with blocks. BuiMing with blocks develops eye-^and Qoordinatioa, fine muecle 
control^ balancing concepts, arid fonn matching. Th6 constructions reflect the 
child's understanding of the* fonn and ftoction of building^ she -has known. iJhen 
the construction is *coin|Aeted, she feels a sense of mastery. She 'can best solve 
perceptual^ and space problems when the.nfaterials are well organized and there is 
adequate room for building. * * • * ^ " 



1. Inviting use: * ' * . 

^ • a. ^re there paths and barriers around the .area so 
buildings will not be accidentally knocked- down? 

b* Is the floor flat and bard so blocks will stand up? 

c* Is there enougji space so each c^iild can crawl aroxmd 
her building >Mle working? 



2. ^ Storing materials, for use: - - • 

a* Are the blocks stared lengthwise to show their size? 

^^b. Are the heaviest and longest blocks op the bottom 
shelves? # _ 

c. Jlre there construction paper shapes*" on -each shelf ^ 
blocks are stored, by shape? * . . . • . ^ • • . 

. d, List^the various materials (animals, "peopae, small 
cars. and furniture) for extending children's play 
and the date introduced: / •.: • 




e. Are there s.eparate containers for each of these materials 
MiM^ a key picture on the side? 



ERIC 
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. Uaing the block corner: 
a* Describe the limits: 



b. Who. cleans ttp each ddy- the children who build? the teacher? 
othpr children? 




c. Describe what hajjpens to left over blocks on the floor which wei^. 
not part of a building: 



a;. BesrcHbe' the' syst^jp allow' oonst^uptions to stay up • 
for sev^al days:^.* , •. 
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* Hanipulative Materials 

sach as beads, cubes, puzsles, parqjietry blocks, legj, axyi cylinder blocks 

The ymmg child develops specific' fine mosclfi and visual discrladnation 
skills liroa i#ork with'Eanipolative materials, ^e-hand and. fine .oosole 
coordlnatlnn are developed as well as visual discrdalaatioh of sise, shape, 
color, space and figure-ground relatiansh^s. He can besj develop these ' 
skills irfxea materials . are changed ficom.tiiue to tlae to give hia new challanges^ 

!• lavitiai^ use: " • . 

a* Is thei«e table or floor spate nexi to the storage dielves tst> 
children can easily use the materials? 

b. Artf. containers (old cans or boxes) covered- with one bilrftt 
color of contact paper, with a picture of the material ' 
Inside? 

c* Is there apace on the sielvea Ibr each material so boxes 
are not piled on top of each other? 

Storing materials for use: 

» • ■♦ 

a. Is there a special pilace for storing each material 
80 the choices can be clearly, seen? 

' ' . ■ '• 
. b. Is each material stored so the child can see idiat 

is in the box, with' a kisy picture on the side or clear • 
p la s ti c containers? 

c. Ira scif sors stored in a dSntadner with a slot fbr each 
pair?. ^ 

d. Does .bach puazle have its own letter or mnber marked 
■ on the back of its pieces? . . ' • 
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- 3^ Using manipalative materials; 



^ ar^ave ypu yourself tried to solve every 

pazzls ahdr^feirilding toy before introducing 
__them. to the children to insure sxiccess for the. child? 

b. Describe the lijnrbs: ' ' • 



V 



.J — 



Describe the system fol- changing the materials so 
^nildren have new. challenges: 



4. After use: 

\a.> Describe the system for displaying a child's design 
X construction for several days: 



or 
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Sehsory Materials and Science 

» 

Ihe^youhg .child learns by touching, tasting, smelling, hearing, and 
seeing.^ She experiences the world with all of' her^enses. Tne young * 
child's curiosity can be stiinulated by focusin-g attention dh things around 
her and continually presenting new- materials. 

In the spaces below, describe the material and the date introduced. 



Date 



Touch 

(such as feeling box, flannel board) 



Taste 

^such as sweety saity, sour foods) 



Smell 

(such .as 'flowers, bpices) 



Sounds ^ V 

(such a? musical instructs, animals, motors) 



Seeing 

(using a magnifying glass) 
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•Sand. Hater* 

V f 

Ihe young child develops sensory awareness when working with sand and 
with water. Sand and water are aver-changing and ever-ne;^ Hie child ex- 
plores sancSwnd water and is sxirprised* and delisted witl^'what she can do.. 
Sand allows creative and inaginary play, Water can be soothing and canning. 



V !• Inviting use: 



a. Are the sand table and the water 'table put in a quiet area 
away from paths? ' 

b. Is the floor easy to clean? / 

« 

c. Is the water table near the faucet or sink? 

d. Are th? ^cks hung near the water table? 

er. Is the water table used only for water play (there * 
i-s a separate dish of water for cleaning lunch or 
lart tables)? 

2. Storing materials for-nse: 

a. Describe the materials to use with sand (scoops, sieves, spoons, 
pie pllates): 



b. Describe the materials to use with water (hoses, funnels, 
watering-cans, pails sieves, pups): 



c. Is a broom and ^ust pan nea/ the sand table for spills? 
^d. Is a mop and sponge near the water table for spills? 
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Using sand and water: 

a. Describe the limits for the sand table: 



b.' Describe the-limits for the water-table: 



After use: -* 



a. Describe the system for changing the water often: 
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Art Area 



Ibe young child expresses his thoughts and feelings .throu^ working with 
art materials. These expressions are very personal. The product reflects his 
reactions to his experiences but the makiiig of the object, the "process", is 
even more important' tO^ffl.. He can best express himself when the materials are 
well organized, available, and allow freedom of choice. 



1. Inviting use: 

a. Is the art-area in a quiet part of .the room? 

4 

b. Is there. good li^t fix)m a window or electric li^t? 

c. Are there paths and barriers aromd the area so 
children are not bumped while working? 

2. Storing materials for use: 

a. Describe how each art material is stored so children 
can see clearly what is available: » 



b. List materials. which children can get on their own: 



r 

c. List materials which ^e out of reach and require teacher's help: . 



)»*: . 



50 . 

PR/(3DA 11-74 



31 



3* Usiog the art are^i^ 
'sl0 Describe the limits: 



Are the sniocks hung on individual pege at the chlld»s level? 

c. Is ^ere a:sink nearby or a pail of cl^an water? 

d. Dascrdb6 the method for cleaning up: 



4« After use: 

a# Describe 'how, paintings are hung to diy: 



b. Is tixojre a protected shelf to display constructions? ' 

c. Is there a ta^joard portfolio for each child for the 
work he wants to save? 

d« Is there a display area at eye level for each child - 
such as a mat (colored construction paper background) ' 
for each paintdng and the child»s name neatly written in 
letters 2-3" hi^? 

e, Describe what is done with the work the child does not 
. . clioose for his portfolio: 



) 
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Dramatic Role Play. 



32 
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. • The young child likes to see himself as an adult. He likes to do >rfiat adults 

/ 

do. Dramatic role play offers the opportunity to imitate adults he has known. 
He can ^jest try out adult roles when there are many different, real materials. 



1. Inviting use; * * . */ 

a. Is there "enough room for 5 to 6 children to share dramatic * role 
play? ' 

• * * 

b. Is there a' full length mirror? ; 

c. Are there paths around this area of the room so 

^jhildren will not be ii^terampted? ^ / ^ 



2. Storing materials for use: 

a. Are the props for each role stored together in a box? 

b. Are the materials displayed in an orderly way on 
shelves or neatly hung on pegs? 

3- Using dramatic role play materials: 
a. Describe the limits: ' ' 



b. De'scribe the variety of. role possibilities, the real 

equipment, and the date the materials/ are introduced: 

/ 
/ 

plumber: 



cook: 



nurse: 
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doctor: 

fishing person: 
lobster person: 
policfe person: 
•sailor: 
mechanic: ' 
gardener: 
farmer f 



grocer: 

carpenter: 

parent: 



add others that are part of yoiir program: 
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Boofc and Coziness Comer 



Althou^ the young child learns primarily, through actlTdiy and.direct" 
experience with materials, he needs tije. cozy^&cperience.of looking at books K 
xmdi^urbed. with books he. will reball real people and anijDals he has seeni 
recan stories iie has heard, op. ijnagine-^ stories of his own. ' . ' 

1'. ]jiviting user ■-. \ ' \ '■ ' . ' 

a. Is the book area in a quiet part of the room? . ' * " *- 

b. Are there rocking chairs, pillows, 'or fo6ra" 
cushions for ^ com^ place to sit? 

c. Are the books displayed with their caver ■ • 
Showing to attract the children? . • " . 

,1 J ' 

a* Are new books Introdticed each week? v' 

e. Jn tixe space below, write the titles of two books - '.; 

which best fit each category: • 

multi ethnic: " " r' 



. U3*an: 



rural: 



home activities: 



school activities: 



people working: 
latest field frip topic: 
Child's own book: 



-V ' 
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How to Use Kodale Two 

t 

. Modxjle Two is coacerned with the daily schedule and transitdjonst 
\ conpetenojles: 

A# 4. to arrange the setting to allow for active moveraent as well as 
quiet engageaeatj ' ' . ^* • ' 

- A.7» to establish a planned sequence of active and quiet periods, of 
b a.j -a nc ed dndoor and outdoor activities; 
A. B» to provide for flexibility of planned arrangements of space and 
schedule to adjust to special circumstances and needs- of a par- 
ticular grottp of children, or make use of special educational 
opix)rtunities» 

Module two has two parts. ' Ttie blue pages are v for jissesamcnt of the 
candidate by the trainer or for self-assessment. The yellow pages are fbr 
training the candidate. * 

Bie trainer will use the blue pages to assess how well planned the daily 
schedule is mid how well transitions ftoctlon* If the assessment shows weakV 
nesses, the yellow pages of training' activities will be used to help the 
candidate develop competence. * 
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How to Use the Blue Assessment Pages 

If the candidate has had responsibility for developing the daily 
schedule -and experience in leading transitions, the trainer will use the 
assesBO^ot ta-detemdjie competency. If a videota^j© recording can be made of 
the transitions the candidate may want to observe the videotape as a self- 
assessment. If there are areas of weakness, the yellow training pages can' . 
l?e used to help the candidate develop competaice. 

If the candixiate has not had the responsibility foV developing the 
daily schedule or experience in leading transitionsr the assessment should 
not be given until after she is trained. The candidate will be trained using 
the yellow pages, • ^ 

The assessment includes two parts: (l) a sunSnary of -the daily schedule 
by the candidate on page 3-6, and (2) the trainer's observation of transitions 
on page 6-11. 

Ihe trainer arid candidate should evaluate the .daily schedule and sunmarize 
the strengths and weaknesses on page ?• Ihey should, evaluate the strengths 
and weaknesses of the transitions on page 12. Thesfe summaries shotfld form 
the basis for the training. 

• * A 
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1.. Dally Schedule ' ' . * 

The candidate should vnrite the daily schedule on page 4. This 
schedule should include; each type of ac;fei:vi-ty 

the time for the activity 
•the 'transitions . , ' . 

^rtiether an activity allows for: 
cpiiet active play, or both, 
individual or group pl?y, or both, , 
the purpose for the activity: what children 
. , can- learn or how they can develop. 

See page I5 in the jrellow pages for an example of a., daily schedule. 
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Daily Schedule, written b7 the candidate 

time 4 trans^tic^ns activity iype of purpose for the acUvity: 
r— activity what children can learn 
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• - How to Evaltiate the Daily Schedule 

the daily schedule is functioning well, 

- children will know "what comes next" during the day. 

^ - children will appear secure, comfortable and trusting of adults. 
< children will experience a balance of quiet and active, >indoor and 
• outdoor, group and individual activities. 
^ - children will have enou^ time to finish activities. 

- the needs of individual children will be met: a hungry child can have 
a snack; a tired child can rest; an excited child can run outdoors; an 
insecure child can depend on an adult. 

- children will be interested in the activities. 

~ children will dress themselves, serve themselves at meals, and help 
clean up. 

If the daily schedule is not functioning well, 

- children may not know "vftiat comes next" during the day because each 
day has a different routine. 

- children may be restless because of too much quiet activity. • 
~ children may be exhausted because of too much active movement. 

- children may be frustrated because there is not enough time to finish- 
activities. 

• - children may be bored because the activities do not match their 
abilities, or they ha^ to wait for an ac-bivity. 

- children may be tense because they must" sit too long. 
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children, or the teacher, may feel ovenrtielmed by unexpected events: 

mexpected visitors, a sick^child, rain or snow stbnns^ ^ 

the teacher may be exha\isted from cleaning after the children, and 

tr^g to dress, serve, and wash many children at one time. 

the needs of individtial children may be delfiyjed or ignored: no rest 

or food for a tired or hungry child. 
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Summary of Assessment of the Dally Schedule 

ra& trainer and candidate should write below a sumary assessmeat • 
of the daay schedule, using the evaluation criteria on pages 5 and 6.- List 
the parts of the schedule which seem to be functioning well. Ohen describe 
the problem areas and some possible changes. This sunmary should be used as 
a basis for training. ' - 

•i 
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2* Observing Transitions 

The trainer should be epq^erienced in writing observations and in 
* observing transitions. It is suggested that the trainer read thxx)u^ the 
yellow pajps as veil. 

Tbe trainer should observe on a day when there is enou^ staff to 
respohd to the needs of the children. She should not .try to supervise 
children and o'bsejrve at the same time, 
a. When to observe : 

The trainer should observe xislng the observation i*orms on page lOt 
the transition in tk^ morning: how do the children begin the 

day* 8 actLviitlesf^ 
the transitions for two different activity times; how do the 
children begin and end the activities? 
" the transitions before and after lunch. 




the transi^n of an individtial child, during an activity* 
b. What to observe: 



For each observation of a transition, write dom: 

What signal does the candidate use to show it is time for a change? 
Describe the^ children 'y-r^ponse to th^ signdl: 

do they ignore' it?'*, ^ • ^ 

do 'they change activity? 

do they talk about what the signal means? 
A-Does the candidate clearly show or tell exactly what to do and vAat ' 

comes next? * ' , 

What do most of tl^e children do> 

dp .they become disorganiz.§d, excited, lotd? • 

do they have to wait? are they bored, anxious, frustrated? 
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do they move pfurposefully, calmly - eocpectant of ^>rtiat comes next? 

* 

do they seem to know- what to do or are they lost?' 
Doacrlbe the candidate's voice and manner: 

is her .voice calm and quiet? , • • 

is she self controlled? 
Describe the transitions of individiial children dxiring an activity: 
when a child completes a task: 
does he wander? 
does* he know >rtiere to go? 
does he need teacher direction? 
c# After observing ; 

After observing transitions, read the evaluation of observations on 
page 11 and theh^ summarize the observations on page 12. 
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^ transition Observation Form: Activity^ 
Tim e to Y ^ 

Signal: 

Children's response to signal: • 



Candidate shows, 'tells what to do, what comes next? 



What most children doj 



Canddxiate's TOice, manner: 



INDIVIIXJAL TRANSITION DURING AN ACTIVITT: 

When a child completes a task during an activity, -"what does he do: 



67 • . " * 

JB/CDA W5 



How to Eva3g|jbe' the Obse^vatiohs of Transitions 

-4. - - . ■ ^ . - 

If the transitions are successful: ^ 

candidate will know exactly what she wants the chiMren to be doing?, 
the candidate win sppefar caim, "cjxiet, ^>dth self control; - , 
the childroa .will respond to the signal for^a change; 
thS children will know exactly vriiat to do; 
the childly will know ^t will happen next; 

the children will appear calm, .expectant, secure; i-, 

x.^ 'th® children will help ,each other and move as a group; 

the needs of individual children will be met; ^ - 

individual children will make purposeful individual transitions diirl^ 
activities* " . /r 

If the transitions are not functioning well^ ' f 

the children may appear janxlous: yelling, running, wanderingj 

the* children ma!y not know what to do; ^ 

the children may be waiting for something to happen and become bored- or 
anxious, or waitinjg because everyone must do the same thing at the ^e 
time; ^ '' 4 

the children m^y ^ot change their activity; 

the children may not know how to do what is expected and appear feaftfuij ' 
.the children may be 'over stimulated; ^ ^ > 

the -children may be competing with each other for adult appro v?i|,'. 
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, . StjaaarSr of Qbservatlons of Transitions 

. Ihe trainer and candidate shoiild Wite below a mranaiy of the 
observations of the transitions. Describe transitions \<hich are successful. 
Ihan deacMbo the difficult transitions and some possible chfinges. This ' 
sunnary should be used as a basis for training. ^ 



Hoif to Use the TeHow Tridiiing Pages 

Bit xeUow tr ainin g pages indode wrkaheets for desi^ilng a ,daily' 
echedole fad tor plwnnlng transitions. If the candidate has not had . 
gespo n wIMTTly Ibr making a daily schedale or ibr transitions, the yelloir 
traialsig pages can be used. 

If the candidate is assessed and sljows weaknesses In the schedule on 
In transitions, the candidate and the trainer should make a r^f^ for training. 
Bxe suBinaries of the assessment of the schedule and of the transitions djouH 
be referred to in widtlng the "Planning Pdot fbr Training" on thejaext iage. 
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Plazmlng Foia for Training 
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Daily Sohedole 



Daily adieduLe is the routine pattern of activities yhich is followed 
erery day** A rJill d f se-cmre. ^nd coja&rtaiAe lifceS'^tSF daily rpuOhe is 
predictable. He likes to kiiow idiat next wiU happen. He gets a great deal 
of pleasore iron anticipating favorite actt-vitieaa^Jfith the repeti tion e^h^^ 
day he learos to count on things happening. He learns to trust adnlts iihen 
they are reliable and dependable: ♦*She said we would eat lunch and we'did." 
The' development of trust and feelings of eecxarity are especially important 
to help a child deal with unexpec.ted events. ' ■ . 

An example of part of a daily schedule is followed by woricaheets to 
develop a daily schedule and to in^xLement a ' schedule. 
1. An ex;ainple of part of a daily schedule: ^ 



time & 
transition 

8:30-9:00 



transition 
9:00-10:15 



activity 



-breakfast 



br^jLsh teeth 
# 

Indoor 
choice 



iype of 
activity 

quietj 
group 

i 



quiet' or 
activej 
groiq) or 
individual 



purpose' for the activity: 
what childrai can learn 

health 4b nutrition habits, 
social; sharing, talking. 
selJ^ confidence: making decisions 
about foodj serving self. 



.skill development: language, 
peiteeptlbn, aaqtor, cog^tive, 
social & emtionslt- social problem 
solving, sense of mastery choosing & 
coinpletlng^ tasks? self-reliance: mak- 
. dedisionSf, find materlals^ ^ onesei f , 



transition 
10:15-10^30 

transition 



clean vj> 
juice . 

Individual 
.transitions 
for outdoors 



group; 
quiet 



^ , . ■ • / 

social: sharing reflert^tlbns on 
mprtxing wbi^c. / ^ 



*Le88on plans and Weekly schedule usually refer to specific curriculum, plans 
fitting into the daily schedule. 
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2»^.%v^opittg a daily sebeidale.' 
ju Jtaoir TOUT ^Mldraat * 

Ibft daily ai A ad a l ft afaotpj^ salt the dgvttlopiMntal lerdl of Tbtor grot^ 



o 



cMldrai. Hbif old are your children? Kiat are th^ interests? 
Ihct^ alpiHties do ibey have fbr iarpnlse eoatrol? Hov dereS^ped are 
.^^beir social sidlljs? Vhat seems to be their . attention span £or'di£fareat 
tTpee of aetiYities? Hov depeodedt are they on adnlts? ilh&t are . their 
, needs- for gross notor activity? 
. la the spafe b^xnr, describe your grotq) of children: 
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b. PlaoQ for fLeribiliigr: " 

^: 35ie order in vhich activities are done is more iinportant tfian the 

exact time at vbich activities are done. The time spent in an activity, 
sbonld be fleriJble, depending on^the responses of ^-tlie children. 
'< Hhe dali7 schedule is a basic pattern of activities but unexpected 
(rfianges can be expected! lou should think throu^\^t you woui^ do 
for each of these special circumstances^ and.vdiat you will say to li'epare 
the children ^ for them: , ^ ^ 



Illness of a child: 

fire drlllsr ^ • 

mothers who' come late: 

chil d r en vdio arrive eaaiyi 

visitors: 

trips: ■ . 

cameras or videotape: - " 
a new teacher (volunteer, etc'.}: 
rainy daye^: 

other unexpected changes:- ' 



Plan for loxjtines (dressing, eating, bathioom, and clean 
Bie^al for routines is to, allow children to do as nmch Ibr theaiselTes 
as they can. Children can learn sl^lls of independence if the adults 
takexdme to teach how to do things on their own. , An adcat should be 
available during routines to help if n^ed. Allow "enou^ time for 
cMldren to tzy mor^ than once. " ' - * . 

Describe vdiat chilxiren and adiits will do for each routine beloiws 

bathroom: children should toilet, themselves, wash their own hands, 
brush their, teeth. 



dressing: children should pat their own coats on, shoes,, and ndttens. 



eating: children should serve themselves, and help to set tables and 
clear awsy. 



clean up: plan for clean up in your schedule, sponges, small, broom 
and dust pan should be available, children shdSiknow 
v^ere materials b'elong* " . .^^^ 
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d. In the spacQ. below develop a daily schedule based on the developraentai 
level of your grottp, on fLexibiliiy in planning, and on plaimed loutinesj 



time & 

laransitlon activity 



type of * purpose for the activityr what 

activity children can learn or how they can develot 
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'■ ' 20 
HBpleDenting the daily schedule.. , - , - 

a. CkOdren have short time meoories. . "To help thea leain the Sadjly schedule, 
taU? during each acti^tgr aboiit -"what did we just do" and.'feat happens - 



next?" 



b. Decide for each part of the schedule, exactly what you expect the 

•• children to do. Take time to show the children what to do. Review 
^ idiat they are to do and epciurage :them. " • • 

c- As the children learn the/daily schedule and it goes more smoothly, watch 
the responses of the children throughout the day to hftlp evaluate how 
well the schedule is ftoctioning. As the children change wd grow throu^ 
the year, there will probably be changes you want to make. 
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Transitions 

Transition means, a cHahge of activity. Fbr -eacample, the transition from 
home to school for the' child every monung, or, the, transitioa ftom juice at 
a table tp & story on the rug, or the transition when a child leaves the block 
coiTier to woric on a puzzle* * . * 

Tradsitions should be planned to help children feel secure. Ihe teacher 
most know exactly what she. expects the children to do. These expectations 
should be realistic, based on the developmental abilities of the childrai. She 
should take time to show or pantomine for -the children exactly 'vh&t to do. It 
should be very clear to the children vdiat to do. ■ 

The teacher must be calm, and feel that she is in control of what is 
happening. She asks for cooperation >rith' her tone, of voice, her patience, and 
her polite questions and comments to encourage childreni^ If she is well pre- 
pared and planned, it will help her to feel, calm. 

The childreh should' be prepared for. chants, ••jive' more' minutes and then 
we will clean up for Juice#.*» < * ' • ' ^ 

As the t2*ansition is planned, the teacher shoija4 know exactly tAat the other 
teai;he.r8 will be dolng..^. If children' will need' help during the tra»sition-for 
example, getting ^ssed to go outside-plan for' a few children to be helped by 
an 'adult, . • - ' ' 

If the children are to come together as a groTq>, it helps to have a sigial. 
Once the children have learned the signal, it is most effective withput words. 
Examples of signals are: * < 

ring a belli cow bell or Iridian brass bell 

play a tune on the piano " . * • * 

pl^Ja song wi. the recoil ixLayer . ' 

sing a pong:'»^Vs clean iq)'tlxne" ' - - •/ " 

play a soft rythta on a drtin 

..73' pR/cDAA-75 



22 

If the children, are to leave a group, if is most effective for children 
to leave the groi^ one or two at a tine,, rather than everyone getting tqj at 
once. To stagger children leaving a grotg): 

children with- a certain color of socks, eyes, shoes, shirt, mittens, coat 
' children who plan to work with blocks, art, sand, etc. • 

• games vfhere each child has a turn to: identifly a card with a Shape, color, 
\ animal;" ' 

name something in the room that is a certain color, , shape, made of ' 
wood? 

pat the hands of the teacher a certain number of times; 
Simon s^ "Henry" may get his coat, 
songs: 

Puppet: when the puppet calls your name you may leave. 

poems: . ^ 

"Some transildxjns are particularly difficult, such as lunch or going home. 
Uiese should' be especiSiy veil plahned with enou^ time for each child to wash • 
hands for lunch or enough time td pass out paintings going home.- 

• . Group transitions are easier to identiiy than individual transitions, but 
both are important. During an activity, such as, indoor choice, a child may change 
activities. Whenever he .changes activity,, he should know exactly. >rtiat is possdJble . 
for him to do. Children ahould not work with' «ie same material day after day Just 
because they are-unsura of what else .to do.' .A choice chart can help a child focus 
his attention. One chart may have pictures of each area of the room. Next to each . 
picture would be pegs for Jusl the number of children. to work in the area. Children 
can tiien. hang their picture-tag for the area they choose to work 'in. - 
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'It a transitiotf ^uld ever disintegrate, the best thin^^to do is stop 
all activity. An agreed \q»n signal "to stop and listen" can help you bring 
all activity to a stop. 'Ehen the children can sit down, become quiet and 
self-cont*olf^. Bieii gradually have each child Jretum to his clean up task, 
reviewing exactly what each one should be doing, and where to go yihea they are 
finished, ' ' 

1. For each group transition during the day, describe: 
the expectations for the children; 
how you pfrepare than for the change; 

how each adult will' help? ^ ' ' 

the signal for the children to come together?' 
^ several methods for the children to. leave the grotq). . • 



Plan and cany out the translations for one part of the d^y f^r a week. 
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2. For times vhea there may.be individual transitions, {describe: 
ejqjectatifins for the ^hildj ' | 

. how each- adtilt will help^ individual ^transitions. 
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* ' *■ ' 

> , and edited by Tearpl§ Eawcett. 

^ ae .examples on ppges 17-4)29 ai^. taken"^ . 
• jCroig, actual observations made W; .the 
' fbllo>flng.^A Trainees firom the mi kiv^ 
CDA p^gram: ' • ' ^ ; * . 

. Patidcia Clancy • • • 

« / • CollBto Eranco . , ^ " ' / 
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,; Kathleen Difclos 
•" ' - ^qan Tetuan' 
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'This edition" was developed under ^graftt ' " 
from the Office of Child' De-^pment.- ■ ' 
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'Kodole Four is concemed with coaipetecc7' In-bbsJ^ children:' 
goPP^^.^* Carrtiss Out 'SugBlWiietttary Resp&nsibilii^es 
. ^ to.ihe cadldr^fs Prograa^ 

\ 1» to make, observations Ob -fee growth and ^ 
V . devBlcJpm^ of iikiyidu&L --ch^iren aid • 
r^^ges in group beh*vioi', foi^jany.-oi* ■ 
- , . infornjalJLy,^^5Fej*ally or iii writitofo and 
share this^informatior^ ,with o£her ^staff 
' ... ■ in^lved in .the prog^. , , / . - •. 

- • - Functional Area ? Staff ' . . 

•' . -Hodule Bbur has two parts, The blue pages-are for assessient 
the candidate hy the trainer. The y^lloV pag^s are for training 
the -candidate, - • - ' *, 

The trainer wi^.use 'the blue pages to assess t^e" candidate's 
6,kills in Qbservin-g children. If 4e candidate has. hot had eiqperi- 
-ence in observing children or needs mora training, the yellow pages: 
of training activities will' be used to help the candidate develop 
competence, .a ' ■. ' ■ .'; . 



V^^*"^^^ ;.^j^*lP Use the Blue Assessment Pages 

, •^uld be' experienced iii writing observations of 

' ..i^^ual^4kjijkif and should have a theoretical background in child 

• ^y - . . ■■d^veisjp^t;. "It is suggested that the ttainei- read throurfi. the yellow 
••^ i pages as well*- ' • . 

^If the candidate has not had experience i^writing observations 
of individual children, the assessment Should not be given until after 
he is trained. The candidate will be trained using the yellow pages. 

Requirements for Assessment 

♦ 

. There, aye two requirements for assessment. Each requirement is 
Usted on the next two pages, with the ci'iteria to be used. When the 
assessment is completed, a sunraayy should be written on page 
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1. Assessnent requireo-eat:"' five written observations of indi^ual 
^'children each lasting about 10 t5 I5 minutes, using the dir, 

observation fonn (page 3A) separating observed behavior )rom a\kments 
■ about the behavior. jTt^is ldnd.4>f observation -J.s some%Be.B. ca^i a 
"tine sample".) 

a. These direct observations should incljide: 

1) the time the observation began and ended; 
. 2) the age and sex of the child. 
3) a description of the setting: where the observation was made, 
ar^ what the children were expected to do. - . ■ 

^ 4) behaviors -written, in the OBSERVABLE BEHAVIOR column should include 
onl£ observable behavior and direct 'quotes; include non-Verbal ' 
behavio?- as well' as Verbal behavior. " * • 

5) conments written' in the CO{MTS ON BEHAVIOR cplumn shotad make 

■ sense -in teras of tlxe observed behaviors;,' they ■ should not generalize 

beyond what 'the observed behaviors would indicate. *M 

6) the observation should be complete: beginning with tHe child / ,( 

ending when the child ends the activity. .. 
b. At lea> one_obsei4atto'^'siiul-d bfe made in each of tiie" fbllowiiig ^es V 
of. situations: 

child or children at play ' T , • ' • . 

zf.k child or chiadren in a routine g^uation ' ' • ' 

,3) a group activity ' ^ . 



2. Assessment reqairementr . Anecdotal reconissV ten aiipcdotes of 

\ ' \ 

individual children^ collected over a period of ti^e. 



Ihese anecdotal: records sfaoiild inciude: 

a. a sisnmary of observed behavior, and coninehts. r 

b. each, record shoiOd represent a Significant experience, for the childr 

1) something out of the ordinary for the chjpd; -a problem or difficulty 
for: the first time; mastery of a task .for the first time; discovery 
or excit^ent about a material for the filrst time. 

2) everyday situations which indicate how the child reacts to: 
routine situations; group situatiohs-| ft-e^ play; in'teraction WfEh 
other children or adults. - ' ' v. * 

c. at least 5 of the anecdotes sho'i^ld b^ about the same- child. 
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■■ HOW TO EVALUATE OBSERVATIONS 

_ ' r 

Any >iJSenmt^ns whether direct or anecdotal, must be ttseful to 
other meoibers-of the staff as weU as to the person who made the observa- 
tlons* An observation will be' useful if: 

each has identif^ring data inclviding 

- name or child ^ 

• . - month, day and year of obseration, . ^ 
. ^ - time of day, 

- name of ob server f 

« 

each includes information on the setting: 

- place or area of the room, V ^ 
type of activity taking placel 

- group situation in which child » s behavior is being noted ■ 
(other children or adults present), 

. teacher's part in the situation (if any); 

each is a record of _^icts, with descripfcioris of behavior separated 
from the observer's ideas, iiipressions* or conments about what 
nappened; 

. each is legible, whether it is hand written or t^; 

each, avoids the use of judgemental words which label a child as 
'bad or good; ^ 

each Includes enough, information to show a c^plgte episode. 



Direct Observations (Time Samples) vdll be Useful: 

if the descriptive (OBSERVABLE BEHAVIOR) 'section 

- gives the reader a sepse of the. sequence of events fvom ^ 
' iDoment to^moraerft durixig the time period; 

, .J • ' ' 

- includes Indications of facial expressions and body movements; 

- Includes the^ child's exact words wherever possible; 

- does not include words which ^indicate the observer's 
interpretation of how .the child feels or'-Uiinks; 

if the COMENTS ON BEHAVIOR section iuclixles such things as * 

< 

- statements indicating what the observer feels that the child 
may be thinking or feeling; or . , ^ 

- stat^ents in whic6 the observer spectiLates that actions or words 
have some special meaning for the fchild^ or, 

r references to past observations or'knowl^ge of the child; ^*r 

- the observer's questions which can be be followed up in future 
observations; or ' 

- ideas for follow-up activities for the child; ^ 

' " ■» < - * 

and if the comments r ' ' 

' - do .not iiiclude judgemental words indicating- th^t the child is 
"good" -or *'bad«!; * ^ ' ' 

, -^re directly related to informa^n written in Observable^'.. , - 
Behavior section. • ^ ' • . . - . 



'i 



Anecdotal records are useful if 

- there is a series of obsei^vations on each child} ' : 

- they incltide , observations of the child's behavior in a 
vaiieiy of situations? . ^ 

• - the child's actions are described;^" * " 

- the reactions of others (children or adults) are ;;de;5cribedi. 

- the child's response to*, these reactions are described; 

•>-13iere is an indication of what was said by the child and others 
^ . in the situation; ' ' T ' 

; . / ' 

-f there are* "mood .cites^ - "descriptions of posture, voice quality, 
-ge-stures";"'" 

- each anecdote relates to only one incident. 



- ■ 
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* * ' How to Use the Yelltjw. Training Pages ' ' ' 

The T^iiov training' pages^" inclide su^stions for the ti;ainer, . a 

« * ' * 

.. <^^?:^sion' of reasons for observing children and' of methods for doing so, 
■•^camples 'of direct observations and of anecdotal records, apd exercises 
to hel^i-.improye development" of observation sto ' ' 

. If the candidate has not hawi experience- in writing observa^ns, 
the yeUiw pages should be used. If the candidate is assessed and shows 
, weaknesses, the candidate and .trainer together should decide which par^ 
♦ of "the. yellow pages to work on. Refer to the Suznraary of Assessment on 
page S . ' A F*lan for training should then be made, using the form on • 
pagel2 • , • - . ' 



' Training Methods: Pbr -tiie Trainer 

The most effectiVe way for a candidate to learn to observe is to 
con5>are her- observations to those made \ss her trainer. The trainer can 
make more specific "suggestions about an observation if she herself has 
seen the episode. Th^ training plarj should include time for the trainer** ' 
and candidate to observe together, and to have con:?erences about these, 
observations. The trainer should make a training plan using the ^ ■ 
sug^stions below: * . " 

1. The trainer and the candidate can observe a child at the saipe time, < " 
■ each wri^^ing his own observfed behavior and comments abomt behavior. 

In conference, they can compare what each one ot(served. This* process • 
can be used each week for about s?x weeks. It is an effective way , to 
help > the candidate learn 'to see more detailed behavior. * - 

2. A T^eotape recordln'g can.be made of one child. When viewing the tape, 
wril5ten notes can -be made of significant events. .ISien ;the t^jje can be 

' re~played to check the laccur^cy of, the obsei*vation. One is -likely to 
see more details each time the ta^5e is re-played. The candidate can ■. 
evaluate her own observations by comparing the first . notes to the re- 
■plays. Videotape recording is not the best method for learning to. make 

\ written -notes because it is difficult to write observatrions and watch the 

'tape at the same time. The camera^"al9o Selects what to watch whereas 'an 
observer in, a room can choose what to .focfls on. Videotape, is ^est used' 

. to leaili to interpret and comment cyi' phild b^avior. 



To learn to observe non-verbal behavior, view a three* or £o\xc 

« 

minute segment of a videotape, without the soxmd. • View the segment 
once withotct writing ^tes^. Then re-view it and take notes on what 
you see. Since the purpose of this exercise is to b^ome sensitive 
•to non-verbal behavior, 'a short segment is sufficient. A" long 

* segnent can become tedious. 
The trainer and candidate should develqp a file for each child it* 
keeping observations and anecdotal records. These notes can be used 
to plan the daily program to match the needs of the individxial child, 
to review the developmental progress of a child, and to prepare 
specilip information about the progress of a child for a p^irent 
conference. ' ' ^ ' * 

Some of these activities may take place in a group especially if there * 
are several trainees in one program. Trainees can, for example, bene'fit 

' from viewing tapes together and^sharing their' observations and from dis- 
cussing problems in making observations. It is important, however, 
have regular individual conferences with candidates to help them with 
their individual needs and reinforce their strengths. 



♦ 
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P^amjmg Fbrm for Training 
I Direct Observations i • . - ' " • - . 

(Five.lO-cdmlte observations ef ijidividual children in a variSy 'oJf 
settings, including, more than one .piay activity, a grom) activity. * 
*during routines. ) •. 

Date,fe tiiae Child to be observed Conference w/trainer " 



II Anecdot^ Records * 



. (Ten ^ecdotes of individual children 'collected over a period of time. ) 
Date tor begih • Child to' be observed ' Conference w/trainer 
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Why Do We Obs^jnre Children? 
Ihe sJdn of observing the^|ridiviclual child is a necessity for a ' ' 
i^-eschool teacher. Tbe Arst of 'this skill is leai,.ing to vodte 
. o^Sei^tix>ris, rec<;gni^in-g the'difl .rence between behJior we observe 
'^^0f^-^^^^^ the'beha^^r. Ihe second part of t£e ob^erva^ 
• ii more difficult: leai^ing to interpret "the- obsir^tions, ia 

terns of what lhe^h^ is e:^.ri«^lng and feeling.. iMs "ability requi^^s 
an understanding of chil^^ deyeloppent ^nd a Wiety of experiences with \ 
children. * ' ^ \ . x - - 

1. Why observe childrer*? • * * 

Observations of iiidividual children are a basic p^rt of planning a ' 
program to meet th^ developmental nee^is of chdlch-en; ' Observation leads 
us beyond our general inpressicns of v^t a child can do to' specific 
behaviors. General inpressions can be changed fay seeing the specific 
behaviors in -.^Iti^. Writing also helps us to focus our attention on 
^ the child and thus io sec ir.ore accurately what he is doing. 
2. How to use 'observations: 

A preschool teacher should be observing all .the tiine, makdug mental 
notes, if n5t wrifcer. notes, abc at'what each child is doing. - At the 
end of each day sh.e use^ these observations to plan the next day's 
activities||' She may notice that*M-.ry is exploring wat^r, filling apd | 
emptying cofatainers; tomorrow she will 'put out some materials of - | 
differei/t shxapes* Sr. may notice that San is explordiig the difference 
between 'ihite paint' and Reddi Whip Cream; tomorrow she will plan fpr a 
group to m^ke ,iello and whip cream. . ' 

A preschooil, teacher may use written observations to solve a problem, 
to understand a child behav^^r. She may w6nt to know why Lane /ems 
to need a Ij^of attention right after snack. 
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She toay want to know why -SUe seems to work only with the blocks. With"^ 
carefta observation she may fiod clues to helping the child. 
3* Professional use of observations: 

When Mt observe -individual children and make written notes, we are de- 

♦ 

■TOloping^ professional skills aiW attitudes. Part of being a professional 
^ is knowing wt^ t^J talk about a child. Out .of .respect for the child, our 
conments- and observations stay inside the teacher's office- and. do not go 
to our homes or to parties. The purpose in observing is 'to help us plan* 
a developnental .program: th^erefore obser\^ations should be discussed only 
with fellow teachers when planning the program.. 
\. The following sources will be helpful in learning more about how to observe 
Children, the reasons Jor observing and how to use the infdl^ti&n gained. 
Although certain chapters are suggested, each book has a great deal of 
important' information. Other valuable sources are listed in the Bibliograph^y. 
^ Cohen, Dorothy H. & Stem, Virginia, Observing & Recording the 
BehavioV of Young Chiljdren . Teachers College Press, 1971 
Chapter 1 'Tfliy Records" 
Rowen, Betty, ^ne Children l^^^See; An Observational Approach to 
Child Study . Holt, Rinehart & Winston, Inc. 1973 
Chapter 4 "Looking af the Child througji birect Observation" . ' 
Almy, Millie, Ways of Studying Children; A manual for teachers . 

Teachera College Press, 1972. Chapter 1 "Teachers & Child 
Study" & Chapter 2 "Observation; the Basic Way to St\Kiy 
Children". 

Other useftil references are list^^l&v. the Bibliography. 



.. . f 

, ^ • Direct Ob:.ervation of a Child 

Observed Behavior: ^ ' » . * • 

• • • 

A direct observation includes evezything the child says and does.* 
_ The observer must direct her attention to just the ^d and widte 

exactly the behavior she sees and hears in ibe left coltenn, OBSEOTABLE 
BEHAVIOR. Observed behavior may include facial expressions, the ^se of 
hands,^ body movements, and exact words or soundsi .If several people 
. observed the jpehavoor, they, wuld agree about what they observed. '. 
2.. Comments about Observed Behavior: . »• ' 

Comments are written after the observation is made. After writiflg 
observations of a complete episode, comments are written in the right 
colum. The- comments include your guess about>^iy the 'child said or 
did something, or what it means to the child to do this, or a conment 
on his developmental abilities. Whenever possible, try to think of more 
than one explanation of observed Wehavior. . lou can connent on ideas for 
materials-or experiences to introduce for the child. Whereas' OBSERVABLE 
BEHAVIOR would be agreed upon by severk observers watching the same 
behavior, the comments -might be very different. 

3» Observation time: ' * ' . - • 

■ Try to observe a complete episode of the child's wor^. For example, 
, begin the observation vrfien "he puts on the. smock to p^t and end the 
: observation when he leaves the paint. Begiii the observation when he begir; 
building with blocks and end when he has finished his construction. Obser 
vatlon of a complete episode may lasftfen to fifteen minutes. -The times 
the observation .begins and ends should be written at the tbp of the for^i. 

nff^^^"^ "^If^ for recording direct- observations is to use a fonp such a. 
1^ left hand side for observations and th? right 

nana side for cbmraents^ IOjl ' ^ e^*^ 



During the observation jiecord the time -every few minutes on the left 'margin 
as well. It is difficult to.tmderstand some behavior"^Hithout the time guide 
For example: "Josie sits on the cushion. She gets up and goes to the block" 
. comer", would, have very different interpretation^ depending upon whether 
there was half a minute or 5 minutes between the two incidents. 
Examples of direct observations: 

Read the ^examples of direct observaiians on the next 13 pages. 

Kien try the exercise on page30 to see if you understand the difference 

between OBSERVABLE BEHAVIOR and Ca-E-IEKTS OK BEHAVIOR. 
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Settinp^ ; 



BEHAVIOR 



C(X-2iENTS ON BEIAVIOR 
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^a. <le #1 



Setting ^ 



Date r, February 24, 197$ 
TliBai llt03 ' to 11:15 



CMld t._ <f year oi'd boys^ S. & D> 
CBSEWABli BEHAVIOR ] 



S. & D. had sorted and divided the 
b:^ock8 betwefen them, from their . 
own collection, each piled blocks 
one on top, of the other, each havi' 
his own tower* 



and'D. face each other, building 
cheir towers in the center between 
t}iera, close together* ^ , 
S.'s tower falls, knocking D.'s tower 

down. 

says, "Let's make them far away 
from each other. That way' they won* 
fall." 

. replies, "OK." although he continues 
to pile his tower right next to ^ 
S.'s. 



'#they continue to build, they sing 
"la, la, la, de^ da" at different 
tempos.' , , * ^ 

^. piles blocks very quickly and 
haphazardly. ' , 

b. ^works more deliberately, carefu^tly 
placing each block-on top of the 
other. D. keeps up to S.^e pace, 
though. 

''^^he' towers fall again. - , ^ 
;i. says; "I know what we can do. 
V/e can make my collection over » 
hi«re and your collection pver there,^^ 
using bisarras and' hands to dc^mon- 
strate what he means. , 



playing with each others 



S. ^xind^rstood at a glance what Wjis happer. 



D. is agreeabl^^casy to get along>With. 
D. didn*t understand the concepts near or 
far, probably becase of the language bar: 
He is from Austria, ^e might know these 
concepts in his own language. S. acceptc 
what happened, _ de^ite his request. 
S. initiated tMs^ ar-rap±tJ^tempo^^ 
D. calmly & slowly sarig with him. 



The 



gumming seems harmonious^ 
qj5 if raciiig. • 



D. i6 aware that it is a contest. 



S. knows about the language barrier and 
handled it very well. 

ia4 ~ " _ 
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#1» cont» 

; 0BSHI7ABIE BEHAVJOR 



C0KM5JJTS ON BEHA7I0R 



-They make their towers far apart frosi 

each other, ^ 
S. says, ^^[These, are ny cpllectibn ovei- 

here. These are all mine collection.** j possessive 
He continues, "kine getting a little 
. bigger,*' then looks at D. *s pile. 
As he builds faster, he says about 

his tower, "It^s gonna fal],." 
It falls. 

S. immediately knocks D.'s tower down. 
D. Holds up a block a,e if to hit S., 

saying, "I'm not your friend." 

replies, "You were knocking mine 

down.V 



comparing towers 



apprehensive 



The teacher says, "S. if yours falls 
that's no reason to knock IC'e wortc 
down. You can knock yours down if 
yo\want to but please do not knock 
S. 's down." . ' . 

They make their towers again. ■ 

says, *^LookI Kine^s hi^iil ,And ii:»s 
not fallim:! Lookl It's still ncJt 
fallingl 

After each block is placed, irore slowly 
now, he says slowly, "It's nof 
falling." 

D. ignored all of this, and continues 

to' work on his own tower. 
S.'s tower is completed. 
S. grabs one block l^tft behind D. and 

puts it on top of his tower - and 

it falls down^ ^ . 



defensive threat 

S. tries to excuse himself - a tactLc he 
often uses. D. had not atl^mpted to. .:noc> 
S. *s blocks down. 



D. is not facinc S. anymore; his .body is 
'turned away from S. He moved his qo2?l»ctio>' 
away, too. 

D. did not see this happen. ♦ 
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r*:ample #2 --Non-verbal behavior 



Observart 

ff 



lt50 



to 1j56 



Childi 4 Tear old girl, T*. 



0BSEH7ABLB BEHAVIOR 

T. puts her, feet in front of her and 
sits with her legs crossed. 
She plays with her shoe laces, 
ri^t htod on .right shoe, left hand . 
on left shoe. - 

She wets her left index finger and 

rubs it on her left knee. 

She unties' her right shoe. ' 

She wettS her right index finger 'and 
=rubs her right .leg. 
Again ^e wets her ri^t finger and 
rubs her leg. 
. She touches the top of her left shoe 
with her ri^t hand. 
She lifts her right hand to scratch 
under her nose. 

^2-16 rubs her left hand on- her left leg. 
■ She puts her left pant leg down. 
1 She picks up her pant leg againi 
sfe wets her left index finger and 
rubs it "on-her left leg. 
She wets her index finger on her 
ri^t hand, and xvba^ the wet finger 
on her right knee. 

She rubs her rig^t index finger along 
the firont of her right leg. 
^e puts her head down to her knee 
and spits on her knee. 



^CCMffiNTS ON BEHAVIOR 

T. seems to be very restless. -She should 
be lying down. 



She seemed to be amazed ^at- the cool feeling 
of the wet spots on her leg* ^She seamed 
to be watching them dry as well as feeling 
the cool sensation^ ;ftx>ra the damp spot. 
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^BSETOTABLE BEHAVIOR 



COtmmS ON -BEHAVIOR 



She rubs it in with her right hand^ 

She wets .her knee again and proceeds 

to observe the wet spot* 

She rubs the wet spot in* 

She rubs her kn^e and leg with her 

.d^t index finger. , 

She cou^s. " ' ' * 

She spits on her knee' again* ^ ' 

She again spits on her knee, in the same 

place. 

She scratches her nose with her right 
and.' , * 

:>he rubs 'her left leg with her left 

index finger. 

^3he scratches her kn^e. 

'he puts her index ffingers together. 
" e picks up her soc^s. 

She puts her pant legs down, up again j 

down again. 

She we^is her right diidex, finger and puts 
it* under her socks. 



She seems to be ijiterested in the feeling ^ 
of the wet. spots on her legs. ^ 
She tries something different? inatead of 
just wetting her fingeri she decided to spifc^ 
on her knee. This seemed to be 'a new 
cooling sensation. 

She seamed io want a different feeling 
because she daesn^t wet her leg this t,imo^ 
She seemed to be experimenting with wet and 
dry^ 
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Obsdrvart 



Settingt 

. " choice time* at the easel. . 

red, yellowv and orange thick 
paint. ' ' ' 



to 



2:03 • 



CbiMt 3^vea^ old gj^^ , T.. 
0BSER7ABLE BEHAVIOR 



COMMENTS ON BEHAVIOR 



Is. picks up the brush in the red paint. 

with^ her right' hand. 

She pushe? it flat on the paper/making] 
it go round and round. She uses 
her left hand to help. The circle 
is about four inches in diameter. 

L. puts the brush back ,in the jar and 
studies the orange. 

With her right hand 'sjie makes a large 
upside-dovm U shape around the red 
blob. As she comes down^ she 
uses her left hand to push. She 
•uses a slow, steady^ movement ^ 

She dips the brush in the paint af^in^ 
and carefully fills in the line* 

1:57 ^ ^ . : ' J 

She stirs the oramfe-raiii^tH the- 

•brush in her right hand. Tl^e left 

■J 

hand begins to assist. 
Some orange paint got on the Ibft^handj 
studies her hand, slowly tnaking 
a fish with the hand, uncujling 
her fingers, lopking^again. 
Using the o^aixge^till, she begins to 
in the space between the^^red 
and the orange arch. 




L* takes her time and the brush saema to do 
what she wants it to*^ ' ' ' 

She definitely enjoys. a. sense of power as 
she makes the brush go whpre she wants it to. 



•fine motor control 



), 



She seem$ fascinated with the paint; she wante 
to get to know it hy f eeling* it directly on 
her akin. ;|^e ha^n»t said a *word byt is 
completely absox:bed in he.r W0rk» She is « 
concentratii^g so hard that she does not respoi; 
to a larp:e noise, of blocks toppling over» » 



\ ¥3. c5nt .^^ . . . ; 

.% C^SmASLE BEHAVIOR 



.A 



1:59 / . 

She makes a long ISite up^to. the right' 
hand corner of the i>fiiper# Her mouth 
itf open aB fill& that spacefA ' 
vHer weight 'ahif t& to hei/ ri^t leg. 
Her left hand' rests' on the^ easel - 
up on -tip toe she go^s, 

^Sjie stirs the orange again and looKs 

inside the.omi; She makes a square 

■ and /ills it irf* 

Now she uses yellow, making a line the 
* t* 
\ width of the page and going alaost, 

- *\ 

to the ^nd» 
She.makes another line irnder it the 
•i&me lej^gth; arEolher and another ♦ 
, ^e does this eight times. « 
"I'm done," she smiles at the 1/eapher.' j 
"Would you like to teli me abbu^ it?" 

the teacher* asks. , , v ^ 

fl l$Jfta hep ^^xoulders, tucks'her heaid!'" 
. in, noddin^jces, but not saying 

anything^ ; . ^ . ^ * 



ERIC 



.Still concentrating. 



, Checking .to see if there's enough' paint? 
She really Ixkes orange. 



What deterMned fqr her that* she had 
finished? -The fact that she had used 
all the colors? ^ 



Lately L. hasJbeen making ladies with long . 

^ / " 

hair (the arch shape) but today she seems 

• » 

tb gp b/Lck to organized, scribbling. Her 
ideas seem to be limited to putting cdlo^^s 
on the paper. She is interested by the ^-^'n*^ 
pf paint getting wi^r when she presses on' i 
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Exafflple #4 



Dttet Noyamber 1, 197^ 



1:00 



to 1:15 



.Chlld i,/6 year oia boyg, and K. 

Two boys are sitting on the paint 
tabie, looking at a magazine, 
wailing tbeir turn to be shaved. 
D. is in the chair In front of the 

mirror. He is looking at himself. 
K. gets the towel and puts it around 
^ D. »e shoulders. ^ 
K. adcs D., 'T)o you want* a shavd?" 
D. replies, 'Tfes." ^ 
K. dips his hands into the ISan of 
. water, then he p^ts D.»s face with 
' his wet hands. * • 
K. gets th§ shaving cream from the. . 
table, squirts som^ cre^ in his 
left hand, ;and' puts 'the canvback 
on the table. • He ^rubs the cream 
all over D. ' s face very gently - . 
btt hia cheeks,- under his nqse,* 
and oii^his chin. 
K. rinses his hands in the pan of 
- water. • ^ 
He picks up t^e, razor and* begins tp 
,take the cream^ off D.'s face with 
' loiigi gentle downward strokes. 
He rinses the razor in the pan of « * 
• water and goes back and take© pf f , ^ ' 

more cream. 
One boy says, "This is j.ust l:Lke a 
real barber." / 



Sattdng t 



four keys are playihg barber atop/ ^- 
a chair is in front of a fiior Mrror. ' 
there' ia' a pan of water, a razor, ahavir 
cream, three bottles of fCfter shave 
lj>tion,. and a towel. . . . ' 



they "have parefully, observed -adults- 
ana can. role play accurately ♦ v 



'it seems very' real I 




HiO 



. OBSEBSABLE BEHAVIOR ] 



casmrs oji bkayigb 



When gets to the cream under d. • s 
nojw, D. puts his lips together ^ 
Bakes a ti^t mouth, 

*The rest of the creaa K, wipes off 

• ■> . 

, with thd towel. 
K, adcs D. , "Vhich shaving lotion do 
you want?" 

says, '^e blue, one in the SBall 
bottle." 

K. takes the cover off "the bottle, 
and pours the lotion in the palm of 
his left hand.. K. pat^ and rubs 
gently all over D. • s face. » 

D. takes the towel off, 'looks in the 
mirror, and laughs. ' 

K« sayst "I want someone to. shave me." 

One boy says, "I want to be the barber.^'. 



this was a g^d sensory experience, 
and cooperation among* the boys. 
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Battt .October > 1974 



S^SiSi^ children are Mktng choices to 

play wherever they choose. A; and B.-' 
are .playing in the house area and 
taking their' toys onto the stageV 
built next' to the housa area. . 



? 



H»dj 10^ 



to lOlkk 



Chlld x A. and B. 3 year old girls 



cofflarrs -behavior 



B: 



A: »'Cail the doctor. 

I'm not the doctor; I'm the nurse.'^ 

"Buy something for my baby: eQI 

those toy^^" pointing to the toys 

on the shelves.' 

"Oh» and that," pointing to a 

threading toy. » 

pidcs up a toy. , 

"Not that I" . . 

I^idcs up- another toy and ^ys, 

. 'Tfes, this is a- baby tpyl^/^'lt is 

a toy with numbers and beads. 

"Bring it to my house; put it on 

the flooo:* I'll put it on the 

floor." . 

"I'll bet you're doing it." 
•Tfou have to put it on one with . 
the sticks." B. is puttir^ 
the toy together. 

A. continues: "That's a stickl 

Do .you think that's a stick? 
'It ain't a stick," raising 
her voice. 

B, replies, "It is." 

B. continues to play with the toy. 
A^'goes to^e cubbies where the dress- 1 
up clolfces are kept,' and mumbles 
while she is gettin dressed. 

4 

B. talks to hep-bfltiiy very quietly. 



A. 

B: 

a:. 



B; 



A: 



al'though A. and B. have played 
together many times, they do not 
seems to be -on the same wave length, 
they are talking but not to each otn€ 



A. is angry ' becaus.e ' B. is not doing 
what she wants her to do with the toj 



^ASLE BSIATIOR 



A: "tftucher, tie ny choes." A. walks 
table wherethe teacher 

is sitting; 
3J ^«^Au.ycm open this?" to the ttecher* 
k: 'Tftat ajre ydu putting in therc^'" 

aficed Ito 



• I * I 

3. doe^'t knBver A. and co%inues to an example of them pla^yin^ together 

put thfe beade from the gade'into her but not answering each other. - t • 



pttt%e» ^ 
A:. "Oj^htyl" 

^# shakeA the purse. B» eays: 

"It's all ready. I don't know where 
we' go." 

, B.^^^ickis up the phone: *»Who this?« 
B. hands up the phone.* 
B. continues; "Let's bring the 
piii^ne; we have to go how." 

A: «Vai^t a minute." 

\ walks to the stage: '^ring my 

peimJLes," referring to the beads- 
"Ve^>e got pennies over liere.*^ 
&• goes back to the table and • 
picks up the rest of the beads^; ' 
'^Bring the monkey 1 I^Ll bring* 
-this," referring to another toy 
that was on -the fable on the >^ 
stage. • . ^ 

' : ^Tfou know that gerbil?" " 

. ^3: "What gerbil?" 
* 

♦•That's^in tjbe cage,you know." 
Then, ^referring to the phone: 
"ftow come on, take that off of 
theref"- 
'Vait a rainutel" 



A. didn't wait for an answjer f^H^ B. 



A* 



A. told B.. to "wait" but B. keeps- goii 



B. is not influenced by A-. »s orders. 
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cont* 



0BSER7ABLB BEHAVIOR 



COMEI?rS- (2? B2IAVI0R 



Bt 
At 



A; 
3., 

A: 
B: 



3: 



A: 
A: 




B; 



"Honey, your hat is here." 

"Doctors don't wear that./ 
i'a the doctor." 

"If this is yours, you're not a 
• doctor." . 
."Is your baby sick?" 
holding the toy monkey, "I'll bring 

her hone.^ Take^wo pennies." 
"Steven, your baby is beiQg Bad." 
"iJaby, you better be quiet!" and 

hit 8 the monkey. • "Now you better 

be good." • ' . 

'Wy J?aby is not sick tomorrow •"^ 

"I*m tguLking to my ^baby. 

"Xou come to dy house." s 
"Oh, hey I" 

"Knock on ray.cfobr." • ^ 

"Knock! Knock! Knockl" pretending- 
to knocic in mid-air. . 
"Com^ in." 

"You've got to unlock the door." . 
"Anybody home? Anybody home?" 
"Y^ea." • 

" Hey, don»t step on these things,," 
Inferring to- the toys she has in 
>itoat of 'her for her baby, (the 
»»key). ' , 

"I*m readin^^^this book for my baby 
if I want to^'^ 

^'Hey, that'.'s my bedrSom," referring 
t;o' the area near the cubbies. 



er|c 
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Exaaple #6 



Drttt October y}^ l<y^k 



early ^ming choice tiae* 
one of 'the choices/^ painting at the 
easel* this is the first time white 
and black paint, have been out« 



8; 50 



[ to 8:^7 

<3>llA f __ 3 Vffa^ o\i^ boy. Si 
/. OBSEBff ABLE BBjAYlOR • 



COKMENTS 01 J BEHAVIOR 



S. slip3 into an apron. 

While putting on the apron, he has his 

^ eyts on the white paint. 
He lo<^s at the teacher^and says, 

«»Heddi Whip Cream." 
The teacher replies, "It looks like 

Heddi Whip Cream." 
He -sticks his brush in tlie paint with. 

hie left hand, pulls, out the brush, 

and brings the brushful pf white 

paint iip to his nose. 
He sniffs deeply three tiroes. 
He puts the brush back in, and brings f 

up' a big blob to his 'Ojouth, white^ 

p«|int dripping ^own his hand. 
He op^ns hismouth tc? taste the -p^int. 
The teacher says, ^Hrfhat color is^^he ■ * 
^ paint?>» 

He says, IVhite.- Reddi Whip Cream.*' 

He put^ the^'^brush in the paint can 
and brings the brush carelessly up 
to the paper with both hands. 

He slaps the/paiht on the paper» 

He says, "Refddi Whip Cream." 

He continue^ this, not controlling the 
• drips, lUpeating "Seddi Whip Cream. 



8. usually is 'hot attracted to the easel« 

He Bometices refuses to put on an apron. 



Does it smell like cream? 

He isn't concerned about the drips on hxe 

hands and floor. 

Teacher tries to divert his attention. 



His motions are jerky and careless. He 
seens to be trying to create- a mound of 
'whipped cream» 
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jBSERVABLE BEHAVIOR 



He covers and recovers the paper imtil it 

beginB to rip. 
He walks away with the paint bru6,h 

in his hand and the apron on. 
The teacher^eainds hia to take off 

his apron an^eave the brush in the 

paintT^ ' 



COttEinS ON BHiAVIQR 



I think he is trying to get the billowing 
eff-ct of whipped cream. 



Later that day in the housekeeping corner, 
he^uses imaginary cream on a cake. * 



^PRACTICE EXERCISES \ ' ' \ 



On the next page is a short segment taken from an observation. Decide 
for each sentence whether it is an observed behavior 'or whether it is a 
connent ^ut beha^r. tfrite the observed behavdors in the OBSERVABLE ' 
BEHAVIOR colim and th^ cbianents in the CCKMENTS ON BEHAVIOR col^/next 
to the behavior th^ describe* 

lou and aojther candidate might 'want to do this exercise together. 
If you disagree about any statan'ent, tzy to figure out why It ai^t be the 
observer's own point of view, or why it. is strictly I description of actions 
or words of the chi34, children, or teacher. 

When you have finished, check yoicr work with p^ge 32 . If you do not 
feel confident about the kinds of statements 'which go in each column, look 
back at page 5 ("How to Evaluate Observations"). Reread' the examples. 
Talk to your trainer. Then try Exercise #2. 



OBSERVAnOIi EXERCISE #1 



John and- David are .using the slide as a "boat" for dramatic "role. play. 
John says^ "We can't go in t'he-boat." 
David replies, 'fYes, we can."' 

•David is standing up to" John, asserting nimself. . ■- ''^ 

John says, "Go in your dog- house" , (the block struct'ore he b-iilt). 
David does not go in the do?, house. 

John likes to be the boss. ' ^ " ' 

John begins to drive an -iinagir.ary vreXL, makirxg a drivir.g noise- 
He feels powerful as drives this hug- boat. 
He might >e^ imagining what he rfill become. 
David, jumps off. ' ' . . 

John tells David, pointing ro the steps, "Get up the ladder right here!" 
He likes this strong emotion. " 

He feels good and brave and- strong, sa^dng his friends from 'sharks.' 
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statements for Exercise #1. Ihe. underlined Kords 
^ on the CCKffiNTS column are iiidicators of a statement in which the observer 
IS giving his own idea about what happened. 



OBSERyABLE BS^AVrnff 



ca-mrrs or behavior 



John and David are usipg. the slide 
aa a "boat" for iiramatic role plaj;. 

^John sajrs, "{fe can't go in the "boa 

Uavid replies, "Tes, we can," 



John says, "Go in your iog "house 
(the blocjc^tructure he built); ' 



David- does, not go in the d6g'''house.' 



John begins to drive an imaginary 
wheel, making a driving noise. 



David jumps off. 

John tells David,- pointing 'to the 
steps, "Get up the ladder ri^t 
•here! " 
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^vid is standin;^ up to Johi>, 
sertlnj^ himself. 



Jom likes to be the boss. 



feels powerful as he drives 
is huge boat, 

^ nii^t be jjnaginin^ ^at he will 
^become. 



He likes this strong enwtion. . 

He feels good and brave and stroaig, 
saving his friends frqm ♦sharks* » 
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EXCERCISE #2 



Child : "3 too. 13 days old . Setting : Church nursery 

^ Child in crib. Blanket on 

^ ' left side bf head near * 

left hand. Pacifier by 
^ r Igjit hand. ^ Row of bells 

above crib. 

Child lying on back with 4 appendages spread ijl relaxed position. - 

He feels safe, -even thou^ parents left hiin only- a few minutes ago. 

^ Syes open and looking up. Legs flex and accidentally kick bells hanging 
^ oxer crib. • ' ^ 

Eyes iimediately flash to bells as child hears sound. 

Child is able to r^^ct to noises. 

Arms flex a-id left hand mpves across path of eyes. 

Shpws ability to fbllow objects with eyes. 

Eyes follow hand for an instant and then return to bells. 

Anything moving seems to catch his eye!' 

OBSERyAHJS PEH A7I0R Ca-IMENTS ON BEHAVIOR 
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Correct placemen-^ for EXERCISE #2 • 
Child : 3 mo. 13 daVs old- - 



OBSERyABLE BEHAVIOl 



-Child lying on back witft 4 
appendages spread xq relaxed 
position. V" 

Eyes open and looking up/ . 
Legs flex and accidentalM'^ 
kick bells hanging over cr^^ ' 

Eyes iranediately flash to 
bells as child hears sound. 

Arms flex and left hand ' 
njoves across/'pa'^of eyes, ^ 

Eyes follow hand for an instani 
and then return to bells. 



In the CCi4!ENTS column, underline 
it was not observable behavior. 



Setting ; Church nursery 

Child in crib-blanket on 
left side of head near 
left haiid. Pacifier by 
* * right hand* Row of bells 

above crib, 

CC^IHENTS ON BEHAVIQR ' 



Feels safe, even thou^ ' 
parents left him only a few 
minutes ago. 



) ^ 
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Child is. able to react to noises. 



Shows Ability to follow objects 
with 

♦ 

Anything moving seems to catch 
his eye J " ' • 



words vrfiich indicate that 
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Ar.ecdotai ^Records , . ' 

An anecdotal record is a siaranary of a specific incident, written 
at the end of the day or whenevor you have time.' Bepause it is a .suianaiy, 
it does not include evejy dets&l c f actxon an4 of words as the direct 
observation would. An anecdotal record can include descriptions of the 
behavior 'as well as subjecti-'/e conmen'ts, 

Anecdotal records can be written about unusual events or experiences, 
in the child's day. When the child roasters a- task for the first tiine, 
when the child has a difficult, time solving a ^problem,, when the child dis- 
covers what \e can do with a material for the first time, an aneddotal 
record can be written. An anecdotal record' can be written to ivmiatize 
an episode wh«i-you are not able to make* a direct obser-zation. 

- Anecdotal records car. be written on index' cards in a log book .t.~ 
be filed in the child's folder.^ " ' ' , ^" ; 

. Ejcamples of anecdotal records are. given on the next 5' pages. ' - / . 

a. The first four are about the same child, ' written over a period of 
four months. 

• On p. 3a list the changes in Toniny's behavior during this period 

what he was able to do by April that he was not abXe to do eaflier? 
Notice that-af only trfl- first and la"st records had been v/ritten", a 
• _ great deal 'of ijnpor.ta^;it inforaation wotdd be ridgsing. ' ^ '. ■ 

b. On p. 39 there 'is an' example '.of an anecdotal record on Mother c^Lld. 
This record by itself indicates* the need for mo.re observations on ic. 



- Anecdptal record^* Tommy S. * 

' • • /■ . » -t . ~ , 

Craft projebt time:* 50. min.. * ^ 

Janu^y 15; 1975 . ■ ■ \ * 

first twenty minutes T. was absorbed in peeliag the -paper off 'the 
, . . - - - ; 

crayons. Tliis was difficult for him, so he .would give it to me, saying, . 

. "Do thisp*^ As soon as the pape^ from one crayen was peeled, he would 
start another. 3; packed a starting place and wotild ^give it to Sim to 
finish. BetweeA us we peeled ei^t crayons; When he colored, his strokes 
were large marks, gping in several directions, outside iiie lines. ^ He • * 
needed hejp in. holding the- paper flat. He made a few big marics with one 
color, then another color, all on top of each o-ther. With each color I 

'said, "Tou're coloring green," and he would repeat, ^rieah, green." But 
if I asked what color he was using he did^not know, the label. During - - 
the peeling and coloring, he stopped every five minutes to watch what 
the other children were doing: their coloring was much more controlled 
and they finished and left th^ table a half hour before he ^did. Ihe 
teacher finally told him h^ had to stop for lunch, and he didn't want to. 

•Block c^er, choice time: . 1§ min. ' . - . ? » 

Pebrdary 4i 1975L . 

T. was working with blocks, loadingTlit^ on a small truck md unloading 

them on a rug. ' Ai^Ound hiflijT or'& child^jen developed a dramatic role play. ' 

They constructed two walled-in 'houses. "» They came in and out the "door" 

pretending to^ visit or tQ be raomrays, daddysi and babies sleeping -on the , 
f J, * • ^ 

floor. T. would watch th&i, and then imitated some, of their 'actions, such . 

- , . • ■ ^ 

as opening the*«'door" and going in. But the children played around him and 
he dij3n»i,talk to them, WHenever a block fell off tiie. "wall" he. strgi^tened 
them up. 4fe pretend;^ to go ix( .th'Q "door", but once insidp, stared at th6 
children, and then we'ilt out again. The only interaction with other children 



• was a boy pQ:^_tendiiig to 'drink fipm a "bottle" using a cylinder block, who 
offered T. a drink. He ju^t looked af him and, diAi't answer. At another 
point a girl iTas lying down, actually sucking 'on a small block. He stood 
an^l looked .at her for several minties.- 

Craft -pro ject time:- 30 minutes , • . 

April 15, 1975 ■ ' ' 

In contrast to the earlier observation, T. spontaneously talked a lot. 
Hp described what he was doing: "Va cutting 'this outj" "I'm going to 
• -^olor this^yellow;" "I'm nutting paste on this side." _ He argued with 
the teacher about how the rabbit wo-^d be pasted together and did it his 
way. He a^in was the last child to finish. He told the teacher exactly 

C 4 

■ ' Where he wanted it hung on the wall and smiled j^hen it was hung up: "This 

« — 

is mine." He also worked tleadiLy.at the project, and didn't spend time 
watching the other children. 

' Group play on rug; children re"adihg stoides 
April 22,. 1975 

_ T. now-talks with the other .children and asserts hijnself in interactions. 

He emptied all the books from the' barrel and sat in '.t to look at a book. 

. He took turns with another child sittiiig 'in the" barrel. • ' 
■ "> . ^ • _ ■ 

He talked to me: "Tnesp are my new shoes;" "These are ny new pants;" 

"This is .my new shirt." He an^v/er^ my questions: "I-fy mother got thera." 

' He read a book showing it to another child.-v^Ctrier child closed the ' 

book but T. kept -opening the book. ^U^^^^^^ books and brought them ' 

^ to show to -the child, showing ttifj=^^^ee>ing 'fee book open when the child 

would try to shut, d% .A-v- " ^ 



- -c^-'- 
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Sunaaqy of Tcnrsy S. 's Progress 
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Aaecdotal record : 

date: Woveaber 197^^ 

child: ' . , 

I pretended to be a neic-bhQr -n rv^ ^ 

W I . ■-^e.eepin^ come: with K. I asked her 

now things havfe been?? Sh« a-s-w^^rA^ r 

^ ^•■^•'ere . cart t-^ey are just terrible. She can't sta.". 

It any longer. The kids are ^ur* ter-hle qv* ■ 

, - ^"^^ -"^s no noney and she has to 

reed the Kids and buy them nev -r.oA- • ^ ^ ■ ■ * 
, , ' -'^-^S tais.time, she bejins to bans? 

the lurniture and throw the*dre6s-ut> .io+ves -ro„n-^ <v ■ u ' 

. ^ cj'^^jp ao...eo around, bhe picks up one of the 

, o U an= ..er..= to Mt it. I a.,., ^ 

• „1 ,r'"'' ^"^'--^r-^-' ^"--'t li-e„. She «id that 

" ' •^»- She hits the Kia. 

and vo^t,li=ten to her ..-other. .He , , ,,3,, ,,,, , ,,,, 

sa,d that «„eti.e, 1 .a,, he- <, , .^^^ , 

told her that I Hked her ,^rl, ,he still Ve^lie... "1 ,or.' U- ' 
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COOPERATING AGENCIES 



r 



Local 

Afro-American Family and Community Services f Chicago, Illinois 
Catholic Charities Bureau - St. Louis, Missouri 
Catholic Charities Bureau, Inc. - Jacksonville, Florida 
Catholic Services; Bureau - St. Petersburg, Florida 
Catholic ^Services Bureau - Ft. Lauderdale, Florida 
Catholic Services Bureau - Miami, Florida 
Catholic Services Bureau - Orlando, Florida 
J^\n}4pie!^'s Home Society - Jacksonville, Florida 
Children's Home Society - Miami, Florida 
Children's Home Society - Orlando, Florida 
family and Child Services - Washington, D. 
' Harlem-Dowling Children's Service - New York, New York 
Homes For Black Children - Detroit, Michigan 
Peirce-Warvick Adoption Service - Washingtpn, D. C.^. ^ 
Spence-Chapin Services to Families and Ghildren - New York, New York 

4 " 

/ 

International - ' / 




Holt Children's Service - Eugene, Oregon 
Travelers Aid International Social Service - New York, NewJ^f^k 
U. S. Catholic Conference Migration & Refugee Service - J\m York, New York 
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